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Reading, Listening and Viewing Vocabulary Focus

Reading A: Saving Tibet One Seed at a Time
(Report)

Reading B: Rosalind Franklin (Biography)
Reading strategy: Identifying the author’s

: -ing/-ed
feelings Expressions related 9/
. forms 4 — used
) ) ) . to scientists . .
Listening: Stephen Hawking (Radio programme) as predicatives

Viewing: Do You Know These Female Scientists?
(TV programme)
Culture Link: Nobel Prize Fast Facts

Reading A: How Language Shapes the Way We
Think (Speech)

Reading B: For a Better Brain, Learn a New

Unit 2 Language (Research report) Expressions related  Subject clauses

Langu:_;\ge Listening: Saving Critically Endangered to language and predicative
and Mind . : . and mind clauses
Languages in Australia (Radio programme)

Culture Link: Languages Are Disappearing

Viewing: Why Should Students Learn Foreign
Languages? (Mini-lecture)

Reading A: To Give or Not to Give: What
Prompts Us to Donate to Charity? (Research

report)
Reading B: Pay It Forward (Short story) -ing forms —
. Expressions related
Unit 3 & . used as subjects
Charity . ) . o to charity )
Listening: Non-profit Organisations Founded by and objects

Teenagers (Report)

Viewing: Teaching Kids About Charity (TV
programme)

Reading A: Surviving the Earthquake (Short
story)

Reading B: How to Survive Natural Disasters

(Directions) .
Expressions

Unit 4 o Complex
Disaster Listening: Typhoon Mangkhut Struck Southern related to surviving -ing forms
Survival China (News report) disasters

Listening strategy: Note taking: mapping
Viewing: How to Survive an Earthquake
(Vodcast)
Appendices * Literature Corner P66  * Words and Expressions P70  * Grammar Terms P82
Reading P70 * Glossary P83

Listening and Viewing P80
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Speaking m Critical Thinking Further Exploration

Recommending stories
of scientists

Giving a presentation
on the possible effects of
learning a foreign
language

Speaking strategy:
Signalling a transition

Suggesting
a creative charity
event for your school

Speaking strategy:
Expanding on
your ideas

Culture Link:
Some Creative
Charity Events

Conducting a survey
about residents’
awareness of self-
protection methods in
natural disasters

Descriptive writing:
Writing a descriptive
essay to share your
experience of exploring
science

Argumentative writing:
Writing an
argumentative essay
on an additional foreign
language course

Narrative writing:
Writing a narrative
to share your experience
of helping others

Expository writing:
Writing an expository
essay on a natural
disaster

Analysing and
evaluating people’s
attitudes

Analysing cause-effect
relationships

Evaluating from
different perspectives

Creating a
personalised plan

Culture Link:
China International Search
and Rescue Team (CISAR)

Creating a full-colour
booklet of a group of
Chinese scientists

Collecting information
about dialect protection
in China

Exploring charity
traditions of ancient
China

Role-playing in a disaster
scene
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describe scientists and their work;

deepen an understanding of challenges faced by scientists from
different cultures and their achievements;

analyse and evaluate people’s attitudes towards difficulties;
identify the author’s feelings in reading, and write a descriptive essay.
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Unit 1

Scientists

Look deep into nature, and then you will
understand everything better.

— Albert Einstein

Getting Started

@ : Look at the picture on the left and answer the
- questions.

1. What do you think the man is doing?
2. What kind of scientist might he be? Why?
3. What kind of scientist do you want to

become if you are interested in science?




ATZASTIVIE

READING A

? What difficulties might scientists face when collecting seeds

in high-altitude areas? Read the text about a biologist who
devoted his life to the work he had chosen to do. _

e
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Today, more than 40 million seeds
from nearly 1,000 different kinds of
plants have been collected from the
Qinghai-Tibet Plateau. We owe this to
Zhong Yang, a professor of biology at
Fudan University and Tibet University,
who saw the value of studying plants.

Zhong spent a lot of time and
effort building a collection of seeds
for China’s national seed bank. A seed
bank preserves plant seeds and may
have medical or agricultural value in
the future. Storing seeds also protects
biodiversity — the balanced variety of
plant and animal life in the world.

More than 80 percent of the
seeds that Zhong collected are from
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the Qinghai-Tibet Plateau — a large
elevated plain that is also known as
the “roof of the world.” The plateau
is home to almost one fifth of China’s
plants and is therefore an important
resource. However, it is highly
challenging for people to collect seeds
from the plateau. One has to deal with
varying climates and environments
depending on an area’s position above
sea level. In fact, a third of the seeds
collected on the plateau were found
at a height of 4,000 metres above sea
levell On top of that, the seed bank
requires that at least 5,000 seeds of
each plant be collected so they can be
preserved for more than 100 years.

Some seeds are easy to collect
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while others are more difficult. One
seed that is hard to collect is from a
special species of peach. In order to get
5,000 seeds, Zhong and his students
started eating the peaches, lots of the
peaches. “Since there is no suitable
machine available for collecting the pits,
we have to eat the peaches, which taste
awful. But this is the safest way to get
the seeds,” Zhong said.

Every year, Zhong and his students
walked at least 10,000 kilometres to
collect seeds. They sometimes fell ill
because they had plant allergies. Also,
to save time, Zhong and his students
ate only one meal a day while travelling
to the mountains. Despite all these
hardships, they persisted.

Zhong spent countless hours
collecting seeds in Tibet. While he
was deeply devoted to this work, he

e Personal Touch
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also believed in improving education
there. “After staying some years in
Tibet, | have realised that Tibet needs
an educator more than a biologist,”
Zhong once said. As a biology professor
at Tibet University, Zhong helped
to develop programmes of study in
biology and other sciences.

Zhong first started his work in Tibet
in 2001 and worked on his research
until he died in an unfortunate car
accident in 2017. Zhong was aware that
his research had touched only the “tip
of the iceberg.” There was so much
more to do.

“l have never regretted being a
scientist,” Zhong once said. “Imagine
what you do today will benefit many
people, even after you die. Everything
difficult is worth the price.”

Do you find Zhong Yang’s story impressive? Why?
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I. Fill in the blanks according to the text.

J More than 40 million seeds from nearly 1,000 different

Zhong spent a lot of time and effort (2)

/
T~ Zhong was also devoted to (3)
at Tibet University.

kinds of plants have been collected from the
Zhong's work in Tibet

(1)
J —— Zhong never regretted (4)

II. Answer the questions.
1. Why is it important to build seed banks?
2. What challenges did Zhong Yang and his team face when collecting seeds in Tibet?
3. What did Zhong do as an educator in Tibet?

4. Why did Zhong never regret choosing his career?

[Il. Fill in the blanks with evidence from the text to support the statement about
Zhong Yang. An example is given.

Statement:
Zhong was very hard-working and tough.

Evidence:
e He had to deal with varying climates and environments depending on an area’s
position above sea level.

IV. What other qualities do you think Zhong Yang had as a scientist and educator?
Support your opinion with evidence from the text.

UNIT1



e Vocahulary Focus

I. Key Vocabulary
Match the words or expressions with their definitions. Then fill in each blank with
one of the words or expressions in its appropriate form to complete the passage.

(1) plain a. the small hard part produced by a plant, from
which a new plant can grow

(2) (be) devoted to b. the study of the life and structure of plants and
animals

(3) challenging c. to do good to

(4) variety d. a large area of flat land

(5) biology e. marked by differences

(6) seed f. suddenly becomeill

(7) varying g. to have sth because of the help or influence of sb
or sth

(8) benefit h. giving sb or sth a lot of love and attention

9) fall ill i. difficult in a way that tests one's ability

(10) owe j. different kinds of sth

Today, more than 40 million seeds have been collected from the Qinghai-Tibet

Plateau. We 1 this to Zhong Yang, a professor of 2

Zhong arrived in Tibet in 2001 to collect seeds for scientific purposes. His work provided
a great start to China’s national seed bank. A seed bank stores plant seeds and may have
medical or agricultural value in the future. It can also protect biodiversity — the balanced

3 of plants and animals.

Zhong and his students spent a lot of time and effort collecting seeds from the

Qinghai-Tibet Plateau — a large elevated 4 that is also known as the

“roof of the world.” The work was highly 5 for Zhong and his team.

They had to deal with 6 climates and environments there. Some

7 grow at high altitudes and Zhong and his students had to walk a long

way to collect them. They sometimes 8 because of plant allergies.

Despite all these difficulties, they continued their work.

While Zhong 9 collecting seeds in Tibet, he also spent a lot of time

improving education there. He worked as a biology professor at Tibet University and
helped to develop programmes of study in biology and other sciences.

Zhong never regretted being a scientist. He believed a scientist’s work could
10 all mankind.

Scientists 7
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Il. Topic-Related Expressions

Fill in the blanks with the expressions given in the box to complete the passage.
Note that there are two more options than you need.

science fiction landing a spaceship online learning information age
scientific progress digital learning tools outside of labs outer space
scientific process computer technology

Science plays a major role in society. Because of science, human understanding of
the past, present, and future is continually changing. For example, decades ago the idea

of 1 on the moon would have seemed impossible. Today it is a mark of

2 . Events once regarded as material for 3 , such as landing

on Mars, now seem possible.
Science and technology can be found in nearly all aspects of everyday life. For example,
if electricity had never been discovered, telephones, lights, and televisions would not exist.

Advances in electronics have brought us into what is called the 4 . Because

of 5 , information can be processed in seconds.

At one time, computers were extremely expensive. They were rarely found

6 and large companies. But now computers can be found in many homes,

schools, stores and libraries. Computers are
also used in many places. They are used as

7 in schools, to monitor heating

systems at home and to guide satellites and space
research. In the future, computers may even have

microprocessors produced in 8

e GrammarinUse
-ing/-ed forms 4 — used as predicatives

I. Compare and tell the difference in the uses of the underlined parts in each pair of

sentences.

1. a. He spends a lot of time with animals every day. Studying animals is his job.

b. He spends a lot of time with animals every day. His job is studying animals.

2. a. The upcoming field trip got him worried.
b. He seemed worried about the upcoming field trip.

3. a. Zhong Yang was devoted to scientific work.
b. Zhong Yang was a devoted scientist.

4. a. It was frightening for him to carry out that dangerous experiment.
b. He felt frightened to carry out that dangerous experiment.

UNIT1



Grammar Highlights

The -ing and -ed forms of a verb can be used as
predicatives that provide specific information about the
subjects of the sentences. They usually come after linking
verbs: be, seem, get, look, become, appear, etc. For
example:
® His job is studying animals.
e The findings seemed amazing.
o All these mysteries remain unsolved.
e

Il. Complete the dialogues with the -ing or -ed forms of the words given in brackets.

1. A: What’s wrong with our data?

B: I have no idea. The problem is quite (puzzle).
2. A: What’s your dream job?
B: My dream job is (explore) space. | always admire astronauts.
3. A: How did your parents react when they learned that you’d won the school
science prize?
B: They were (excite) at the news.
4. A: Why is Professor Chen upset?
B: Because he’s (disappoint) at the results of his patent application.

[ll. Complete the passage using the -ing or -ed forms of the given verbs.
travel let excite surprise know

The first living things to travel in space were not human beings. They were animals. It
sounds 1 ,doesn’tit?

In 1952, the United States sent two monkeys named Patricia and Mike into space.
Scientists wanted to see what would happen when the spaceship reached a height of
36 miles at a speed of 2,000 miles per hour. The findings seemed amazing. The monkeys

survived! The scientists were 2 to find out that living things could

survive the trip into space. Patricia and Mike landed safely and went to live at a park in
Washington, D.C.

A dog named Laika was 3 as the first living thing to travel

around the Earth in a spaceship. She was sent into space in 1957. Her job was

4 inside the spaceship and 5 scientists monitor her heart

rate, breathing, and blood pressure during the trip. In this way, the scientists were able to
learn about the effects of space travel on living things.
Animal astronauts helped pave the way for human astronauts. Thanks to these

animals, scientists learned that humans could survive space travel.

Scientists 9



Listening, Viewing and Speaki

(\' - Stephen Hawking (Radio programme)

- . Answer the questions.
What do you know about Stephen Hawking? What is he famous for?

Il. Listen and choose the best answer.

This passage mainly introduces Stephen Hawking’s
A. sufferings during his lifetime

B. sufferings and great achievements

C. attitudes towards science

D. best-selling books

[ll. Listen again and fill in each blank with what you hear.

He was diagnosed with a disease called amyotrophic lateral sclerosis, or ALS, at
the age of 21. At the time, doctors 1 he would only live a few years. But
he proved them wrong by surviving for more than 50 years more and 2
his scientific work.

The disease eventually put him in a wheelchair and took away his 3 to
speak. For many years, Hawking 4 by using a voice synthesizer.

In his 2013 book, My Brief History, Hawking wrote about first learning of the
illness: “I felt it was very 5 — why should this happen to me?” He added: “At
the time, | thought my life was over and that | would never realise the potential | felt
| had.” “But now, 50 years later, | can be quietly 6 with my life,” he wrote.

IV. Discuss the question.

What do you think is the relationship between suffering and success? Give your
reasons.

-m| - Do You Know These Female Scientists? (TV programme)

- I. Answer the question.
Have you heard of any famous female scientists? Name a few.

II. Watch the video clip about four female scientists and match the scientists with
the descriptions.

1. one of the most important people in the
development of modern computer software

2. one of the major contributors to the discovery of
the structure of DNA

A. Marie Curie

B. Jane Goodall

C. Grace Hopper 3. aresearcher on animal behaviour, especially
chimpanzee behaviour
D. Rosalind Franklin 4. a Nobel Prize winner for her achievements in two

different areas

B 0 UNIT1



IIl. Watch the video clip again and answer the questions.
1. Where did Marie Curie do most of her work?
2. What does Jane Goodall’s work show us?
3. Did Rosalind Franklin win a Nobel Prize? How does the speaker feel about this?

IV. Work in groups to discuss the questions.
Do you think scientific progress is always a good thing? Why or why not?

Nobel Prize Fast Facts

e Alfred Nobel, a notable Swedish chemist, established the prize in his will.

e Nobel Prizes are awarded for outstanding contributions in the areas of
physics, chemistry, physiology or medicine, literature, peace and economic
sciences. There is no Nobel Prize in Mathematics.

e Nobel Prize winners are called Nobel Laureates.

. Recommending stories of scientists

- Your school is going to hold a science festival. Your class is supposed to recommend

" a list of stories about scientists. Talk with a partner and decide which stories to
recommend.

M Make a list of famous scientists and collect stories about them.

‘iﬁid Work in pairs. Share with your partner the basic information (main characters,
plots, writers, etc.) of the stories and make comments on them.

M Discuss which stories to recommend to the class. During the discussion, you may
give reasons for your recommendation.

EXAMPLE

A: What is your favourite story?

B: The story about Stephen Hawking.

A: Why do you like it?

B: | found it very engaging. | am quite impressed with his courage to face the
difficulties in life. | really think you should read it. Which story do you
recommend?

AL

M Each pair recommends stories of scientists to the class and explains why.

Useful Expressions

Asking for recommendations Giving recommendations

What do you recommend? Why don’t you ...?

Would you mind sharing your comments | highly recommend ...

on..? You should ... when you have spare time.
What is your favourite ...? | really think you’ll like it.

Could you please make a recommendation  You will find it interesting.
about what to ...?

Scientists 11
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READING B

ROSALIND FRANKLIN

Physical chemist Rosalind
Franklin discovered through an X-ray
photograph that the structure of DNA
was a double helix". This discovery is
considered one of the most important
scientific advances in history. Over the
course of her career, Franklin had an
undying passion for science. Her work
eventually became the basis of many
other findings.

Rosalind Elsie Franklin was born
in London, England on 25 July 1920.
She came from an educated Jewish
family. As a child, Franklin preferred
facts and reasons to stories and
make-believe. She knew she wanted to
be a scientist when she was 15. In 1941,
Franklin graduated from university
despite her father’s disapproval of
higher education for women. At the
young age of 26, Franklin had already
published five papers on the physical
structure of coal and carbon. Nothing
got in the way of her scientific research,
even though science was considered
a “man’s world.” During World War
I, Franklin continued to cycle to work
while London was being bombed by
Germany.

In 1945, Franklin earned her
doctorate in physical chemistry from
Cambridge University. After that, she
worked in Paris. There, she mastered
a special X-ray technique called X-ray
crystallography?, which eventually
became an important part of her
research.

UNIT1
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Franklin returned to England
in 1951 to work as an X-ray
crystallography expert at King’s
College London. She was assigned to
study the structure of DNA. However,
her efforts often went unnoticed.
Women in the field of science were
not respected at that time. They could
not eat lunch in the same room with
the male scientists and they were not
invited to join in after-work discussions.

As the only female on the DNA
project, Franklin worked alone. She
was close to solving the DNA puzzle.
Franklin’s skills in X-ray crystallography,
coupled with her “extreme clarity
and perfection,” had resulted in the
famous image — photograph 51.
But Franklin was very careful and
wanted more evidence. Without her
knowledge, Maurice Wilkins and two
other male scientists, James Watson
and Francis Crick, got hold of her
data. Soon after, Watson and Crick
published their model of DNA based
on Franklin’s photograph.

Franklin eventually left King’s
College in 1953 and began her most
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famous work on viruses. Sadly,
in 1956, Franklin found that she
had cancer, but she continued to
work until her death in 1958. Four
years later, in 1962, the three male
scientists who took advantage of
her data won a Nobel Prize for their
work on DNA. Franklin received no
credit even though she had provided

5 the crucial information that allowed

Watson and Crick to make their
breakthrough. If she were alive,
would Franklin have been recognised
for her work, alongside her fellow
scientists?

Answer the questions.

One of Franklin’s biggest problems
was gender inequality — the unfair
difference between the way men and
women were treated. But she never
lost heart. She took up every challenge
head-on so that she could do what
she loved — and that was to be a
scientist.

1. double helix (see the picture above)

2. X-ray crystallography: a scientific
method used to see the three-
dimensional structure of crystals.

1. What difficulties did Rosalind Franklin face?
2. Why was Franklin not awarded a Nobel Prize, despite the fact that she had

provided key data about DNA’s structure?

(DR A1 G Identifying the author’s feelings

3. How does the author feel about the difficulties Franklin faced as a female

scientist? Find evidence from the text to support your answer.

1920

IIl. Fill in the table with key information about Rosalind Franklin’s life and career.

A T

Rosalind Franklin was born in London.

1941

1945

1951-1953

1956

1958

Scientists

13



Analysing and evaluat
people’s attitudes
I. Reflect on what you have learned about Zhong Yang, Stephen Hawking and Rosalind

Franklin in this unit. Fill in the table with the difficulties they faced, how they dealt
with these difficulties and their qualities as scientists.

What difficulties How they dealt with | What qualities they
they faced the difficulties had as scientists

Zhong Yang

Stephen Hawking

Rosalind Franklin

II. What other qualities do you think are important for scientists? Give your reasons.
The following qualities are given as examples.

e brain power (intelligence/talent)

e curiosity

e creativity

e communication skills in writing and speaking
e courage in the face of hardship or prejudice
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experience of exploring science)

e et

( The science society in your school is celebrating its 4th
g anniversary next month. You are asked to write about a
’ personal experience of exploring science. It could be a

. scientific lecture you attended, an experiment you did
in school or at home, a visit to a science and technology
museum, a science game you played with friends, etc.

" Here is a piece of descriptive writing about an
unforgettable experience. Note the detailed descriptions
i used in this writing.

Our class visited a science fair last week. | was so excited
that | couldn’t sleep the night before! This experience still
remains fresh in my mind.

“That’s so cool!” | said excitedly.

The inventor glowed with pride. “I’'m always fascinated
by how our body works. Our biology and physics classes
have really helped a lot!”

Dialogues

“That’s amazing! | hope | can come here with my model
train next year.”

We left the fair with a feeling of joy and wonder. | will
definitely visit the science fair again!

Scientists 15



| Descriptive writing

The main purpose of descriptive writing is to describe a person, place or thing in

such a way that a picture is formed in the reader’s mind. The success of descriptive

writing lies in the details. There are two major ways to make detailed descriptions

— using dialogues and using five senses (sight, hearing, taste, touch and smell).

See the examples:

1. “Justin,” Mum shouted, “get in the room now
“Just a moment. I'll be right there,” said Justin. (using dialogues)

2. Tall, slender, elegant, she was the picture of an African princess. (using the five
senses — sight)

3. She smelled of wet cigarettes and bacon. (using the five senses — smell)

4. The mother hugged the boy, breathing her hot breath onto his neck. (using the
five senses — touch)

5. Mr Jenkins was awakened by a sharp noise of a bat hitting a ball. (using the five
senses — hearing)

6. He could feel the taste of blood in his throat. (using the five senses — taste)

III

M Think of an experience you want to write about.
M List the details you want to describe in the table.

Sight

Smell

Sensory details Touch
Hearing

Taste

Dialogues

Other important
details

M Write a piece of descriptive writing in 100—120 words using the details suggested
above.

B 6 UNIT1



Further Exploration

Creating a full-colour booklet of a group of Chinese scientists

Work in groups to create a full-colour booklet of a certain group of Chinese
scientists. You may choose one of the following groups of scientists:
biologists, physicists, chemists, ecologists, geologists, psychologists, etc.

Key information to be included:

. Title of the booklet

. Name of the scientist

. A picture of the scientist

. Years living (examples: 1901-1959; 1973-?)
. Birthplace

. Three important facts about the scientist

. A quote from the scientist

00 N OO L1 A W N

. A paragraph introducing his/her contributions
(Note: one page for each scientist)

Look at the expected learning outcomes of this unit. Tick the items you think you
have done well.

O A. Understanding sufferings and great achievements of scientists

O B. Talking about the life and work of some famous scientists

O C. Creating a full-colour booklet of a group of scientists

O D. Analysing and evaluating scientists’ attitudes towards difficulties

O E. ldentifying the author’s feelings in reading

O F. Writing a descriptive essay about my personal experience of exploring science

Write a reflective note on what you think you need to improve. You may include
some or all of the following points:

What you still find difficult Possible cause(s) of the problem(s)

Your plan to solve the problem(s) Learning resources that you could use

Scientists 17
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The limits of my language are the limits of my
universe.

— Johann Wolfgang von Goethe

Getting Started

e Below are some benefits of learning a new
- language. Based on your experience of
learning English, which of them do you find
to be true? Explain why.

1. improving your memory

2. improving your concentration
3. building your willpower

4. improving your learning ability
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READING A

About 7,000 languages are
spoken around the world. And all the
languages differ from one another
in all kinds of ways. That begs this
ancient question: does the language
we speak shape the way we think?
Charlemagne, Holy Roman emperor,
said, “To have a second language is
to have a second soul.” — a strong

10 statement that suggests that language
affects reality. On the other hand,
Shakespeare’s Juliet says, “What’s
in a name? A rose by any other
name would smell as sweet.” — this

15 suggests that language does not
shape reality. Whether language
shapes reality has been debatable for
thousands of years.

|ll

B 20 UNIT2

? There are about 7,000 languages spoken around the
world — and they all have different sounds, words and
structures. But do they shape the way we think? Lera

Boroditsky suggests an answetr.

Here are some of my favourite
examples. I'll start with one from an
Aboriginal community in Australia,
the earliest people who lived in the
country. The Kuuk Thaayorre people
don’t use words like “left” and “right.”
Instead, they use: north, south,
east, and west. Thus, they would say
something like, “Oh, there’s an ant on
your southwest leg.” Or, “Move your
cup to the north-northeast a little bit.”
In fact, people who speak languages
like this are more aware of where they
are in the world.

Languages differ in how they
express colours. Some languages
have lots of words for colours, while
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some have only a couple of words —
“light” and “dark.” For example, in
English, there is a word for blue, but
in Russian, there isn’t just one word.
Instead, Russian speakers have to tell
the difference between light blue,
“goluboy,” and dark blue, “siniy.” When
we test people’s ability to recognise
the differences between these colours,
we find that Russian speakers are
faster.

Languages also differ in how they
describe accidents. In English, it’s
fine to say, “He broke the vase.” In
a language like Spanish, you might
be more likely to say, “The vase
broke,” or, “The vase broke itself.” If
it is an accident, you wouldn’t say
that “someone” did it. So, people
who speak different languages will
pay attention to different things,
depending on what their language
usually requires them to do.

I’'ve given you a few examples of
how language can significantly shape
the way we think. Language can have
big effects, as we saw with space.
Language can also have really early
effects, as we saw in the case of colour.
They have an impact on our simple,
basic decisions. And finally, we saw

how language can shape things
that have personal significance for
us — ideas like blame and pun-
ishment.

There is such a beautiful variety
of language and it reveals just how
brilliant and flexible the human mind
is. | want to leave you with this final
thought. I've told you about how
speakers of different languages think
differently. But, it’s not about how
people elsewhere think. It’s about
how you think. And that gives you
the opportunity to ask, “Why do |
think the way that | do?”

Note

This text was selected and adapted from a
talk given by Lera Boroditsky in 2017.

R
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How long have you been learning English? Has learning and using
English changed the way you see the world?
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Answer the questions.

1. What is the speaker’s point of view regarding the relationship between the
language(s) we speak and the way we think? Do you agree?

2. According to a study by the speaker (Boroditsky 2010), Chinese speakers use more
up-down terms (e.g. shang ge yue, xia yi zhou) to talk about time than English
speakers, who often use left-right terms (e.g. the following week). Could you think of
such expressions in English or Chinese?

3. Do you think our way of thinking also influences the language(s) we use? Why or
why not?

. Complete the table by writing down corresponding examples of the claims.

Language can influence the way we think
about space.

Language can influence the way we
express colours.

Language can influence the way we
describe accidents.

The speaker used two quotes in support of the opposing statements regarding
the relationship between language and mind. Read the quotes below and put
them into the corresponding category. Add a quote to support the statement

you agree with.

Statement 1: Statement 2:
Language shapes the way we think. Language doesn’t shape the way we think.

A. To have a second language is to have a second soul. — Charlemagne
B. What’s in a name? A rose by any other name would smell as sweet.

— William Shakespeare
C. Knowledge of languages is the doorway to wisdom. — Roger Bacon
D. Words are the clothes thoughts wear. — Samuel Beckett
E. The ability to think for one’s self depends upon one’s mastery of the language.

— Joan Didion

F. One more quote:

UNIT 2



e Vocahulary Focus

I. Key Vocabulary
Fill in the blanks with the appropriate forms of the given words to complete the
passage. Note that there are two more options than you need.

What was the most beautiful thing someone has ever said to

you? It could have been just one sentence — one single sentence significantly
that influenced your 1 for a moment, or maybe even recognise
a lifetime. There is more to our language than strict grammar,

words, spelling and 2 . There is a real power to it. Our differ
language creates a 3 range of emotions and feelings. structure
The words we speak to other people and the thoughts we hear in el

our minds add up and create our personal stories. Those stories

eventually create and 4 our 5 . This is the affect
power of language. If you spend some time focusing on the blame
specific words people use to praise, complain and 6 ,

you will see how a language 7 in the realities it soul
creates. You may also 8 the power of language if you elsewhere
replace negative sentences like “I don’t want to always feel like brilliant
such a failure” with “I do want to feel secure and successful.”

You will have similar findings if you pay attention to examples effect

9 . They all show how language can 10 shape impact

the way we think.

Il. Topic-Related Expressions

Fill in the blanks with the appropriate forms of the given expressions to complete
the sentences. Note that there are two more options than you need.

pattern(s) of thought language contact strong statement mental activity

have an impact on second language early effects human brain
a variety of words recognise the difference

1. How a language groups various things and concepts will guide an individual’s

, including categorisation, memory, reasoning and decision-making.

2. Scientists have found that unborn babies are able to between two

languages. The babies they observed were able to distinguish between English and

Japanese even a month before they were born.

23
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. The is the most complex object on Earth. It is the source of all

thought and behaviour.

There is an interdependence between the input and the output in

acquisition.

. As with the Anglo-Saxon and Norman settlers of centuries past, the languages spoken

by today’s ethnic communities have begun to the everyday spoken

English of other communities.

often leads to language change.

. There is a common belief that Eskimos have for snow. Repeating

this idea over and over does not turn it into a fact.

The ancient Greeks believed that the structure of language mirrored

e GrammarinUse
Subject clauses and predicative clauses

I. Study the sentences and underline the subordinate clauses. What functions do they

have in the sentences?

EXAMPLE

What has been argued for thousands of years is whether or not people speaking different

languages think differently.

A

predicative

It is accepted that our language and thought are both influenced by culture.

What the researchers have found is how brilliant and flexible the human mind is.
Whether language shapes the way we think has been a question for centuries.

A common belief is that any language can be learned with enough practice.

How language learning can benefit young learners has attracted a lot of researchers’
interest recently.

UNIT 2



Grammar Highlights Q

The underlined clauses in the example in Exercise | act as the
subject and the predicative respectively. Since they serve the same
function as nouns, they are called noun clauses.

A noun clause normally begins with words such as that, how,
whether, what, whatever, when, which, whichever, who, whoever,
whom, whomever and why.

Il. Read the passage and answer the questions by using subject or predicative clauses.

One of the oldest questions in the study of language involves how it influences
our thought. According to a highly debatable response from Benjamin Whorf, a
student of the famous linguist Edward Sapir, “Language not only influences thought,
but it determines thought as well.” The Sapir-Whorf hypothesis, at least in its
strongest form, has been rejected by many psychologists. After all, it’s not difficult to
come up with examples of thought that does not involve language. But a weaker form
of the hypothesis has yet to be challenged: the idea that the language we speak does
to a certain extent affect our thought.

1. What is one of the oldest questions in the study of language?
One of the oldest questions in the study of language is

2. What is suggested in the Sapir-Whorf hypothesis?
It is suggested

3. What has been proved by examples according to the passage?
It has been proved
4. What has yet to be challenged?

has yet to be challenged.

lll. Answer the questions with information from the passage above, using subject or
predicative clauses.

1. What is the stronger form of the Sapir-Whorf hypothesis?

2. What is the weaker form of the Sapir-Whorf hypothesis?

3. What can be used as evidence to reject the stronger form?
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Listening, Viewing and Speaking

o

(\' * Saving Critically Endangered Languages in Australia (Radio programme)
l. Answer the questions.
Do you know there are endangered languages in Australia?

Why should we save them? .
c Culture Link
Il. Listen and answer.

1. About how many languages Languages Are Disappearing
were spoken in Australia? You probably know that much of the world’s environment
2. About how many languages is under threat, but you might not know that languages
are still spoken today in are disappearing alongside plants and animals. There are
Australia? around 7,000 living languages in the world, but UNESCO
3. When did Europeans arrive predicts more than half will have disappeared by the end
in Australia? of the century. If a language dies out, much knowledge
4. How many languages are goes with it. There are plenty of linguists who are studying
considered “alive” and in and trying to save the world’s dying languages.

daily use in Australia?

[ll. Listen again and complete the diagram.

Language is a central part of the (1)

of Australia’s Aboriginal communities.

Language helps them understand their Language also gives them
(2) , history and (3) . a strong (4)

Eﬂ' - Why Should Students Learn Foreign Languages? (Mini-lecture)

* I. Watch the video clip in silent mode and try to answer the questions.

1. What is the possible relationship between the two boys?
2. What were they busy doing?

II. Watch the video clip again with sound and answer the questions.

Did the boys both succeed in what they were doing? Why?
[ll. Watch the video clip once more and complete the table.
Name Similarities Differences

During his free time, John involved himself in

John _ (2) while he also managed to
BOth of them like learn (3) of his choice.
playing basketball.

They have similar Matt is as (4) , but he wasted

Matt (1) - | most of his time doing nothing, just

(5)
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IV. Pick out the items that are the benefits of learning a foreign language based on
what you have watched.

[ ] 1. enhancing a global mindset

[ ] 2. getting high scores in exams

[ ]3. developing the ability to appreciate other cultures
[ 14. improving thinking and life skills

[ 15. being employed by the best organisations

[ ]6. getting into a good college

[ ]17. studying in the best universities abroad

. Giving a presentation on the possible effects of learning a foreign language
Work in groups. Give a presentation on the possible effects of learning a foreign
language on the human mind.

M Brainstorm and list the possible advantages and disadvantages of learning a foreign
language.

N J - J

M Give a presentation based on your discussion. Make sure the audience can easily
follow your argument. You may use the underlined parts in the passage below.

TP E L] Signalling a transition |

During a presentation, the speaker should guide the audience so they can easily follow
the argument as the speaker moves from one idea to the next. Speakers do this by using
expressions to clearly signal what idea will come next. These expressions are called
transitions. Apart from the underlined parts in the passage below, you can also use the
following expressions:

e Now that I've told you about ... I'm going to explain ...

e |d like to move on to ...

e letmeturnto ..

Before the 1960s, speaking two languages was considered a factor that slowed a
child’s brain development by forcing them to spend too much energy distinguishing
between languages. A new study did show that reaction times and errors increased
for some students who speak two languages in cross-language tests. However, the
study also showed that the effort and attention needed to switch between languages
caused more activity in, and possibly strengthened, a part of the brain that plays a
large role in decision-making, problem-solving, switching between tasks and focusing.
So, while speaking two languages may not always make you smarter, it does make
your brain healthier, more complex and actively engaged.



READING B

FOR A BETTER BRAIN,
LEARN A NEW LANGUAGE

I 23

Learning a new language can

feel like doing magic. Suddenly, a
whole other world opens up and you
discover a completely new side of
life. Of course, learning a language
doesn’t happen through magic, but
rather through study. But the effect
this studying has on our brain is
nothing short of magical. Here are
some highlights about how the brain

changes during language learning.

It sounds like something a child
may ask: does learning new things
make my brain grow bigger? It turns
out this is what language learning
does to the brain. Researchers from
Lund University in Sweden studied a
group of students who went through
a demanding language learning
programme. For a control group, the
researchers selected students who
were studying medicine and science.

Both groups were given MRI (magnetic

UNIT 2
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resonance imaging) scans at
5 the beginning of their studies,
and again after three months.
The researchers discovered
that brain structure changed
only in the language learning
group. The results suggest
that language learning is a
promising way to keep the brain in
shape and offers enhanced cognitive
benefits that outperform other forms

of study.

Many of us dream of being able to
focus better and, according to a study
published in the journal Brain and
Language, learning a new language
could help make that dream come
true. Using a language comprehension
task, researchers from Northwestern
University tested individuals who
speak one or two languages. The
task involved listening to a word and
then selecting the corresponding
image from a group of four. It sounds
simple, but the trick was that each
group had a distracting word added to
it, which is a word that sounds similar
to the target word. For example,
“candy” versus “candle.” Individuals
who speak two languages were better

at filtering out the distracting words.



55 The results revealed that people who

only speak one language had to work

harder to complete the task.

Just like exercising your body,
providing your brain with a workout
has considerable health benefits.
Several studies have shown a link
between being bilingual and delaying

the beginning of Alzheimer’s disease

by an average of four years. The
reason for this delay, the researchers
believe, is that learning a language
challenges our grey cells, which helps
prevent them from becoming worse

as we age.

Ready to give your brain a

workout?

Complete the cause and effect tree diagram using options from the box below
based on the text you have read. Read more about language and mind. Write
down one more effect and discuss it in groups.

Damaging brain cells
Tuning out distractions
Delaying Alzheimer’s disease

Cause:

Learning a new language

Developing the brain
Processing more information

One more effect:

Language and Mind



Analysing cause-effect
relationships

I. The following is a PPT slide of a talk about the benefits of learning a new language.
It shows several possible effects of language learning. Find evidence for these effects
based on what you have learned in this unit.

Learning a new language may:

e change the way one perceives the world;

¢ enhance one's global mindset;

e change one's brain structure with better cognitive
performance;

¢ help one tune out distractions;

¢ enable one to fulfill complex tasks;

e delay the aging of one's brain.

Il. Learning a foreign language not only strengthens one's mind, but also leads to many
other benefits. Discuss how language learning gives rise to the following benefits by
analysing the cause-effect relationships.

¢ developing better relationships with others
e deepening one's understanding of other cultures
e forming a global perspective

y

A
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Writing/an argumentative essay/o

additional foreign language ¢

i

]
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Chen Kai has been learning English for eight years. He

can read books in English and do very well in tests. Last
{ summer, he watched a French film and was attracted by
the French language and culture. This made him eager to
learn French. However, no French course was offered at his
J school. Chen was disappointed and wondered why English
was the only foreign language taught at his school.

Later, he came across a short essay in a local magazine.

Is English the Only Foreign Language Worth Learning?

Nowadays English is used in almost all fields of
international communication: business, politics, science,

the only foreign language worth learning to feel confident
in society. But is that really so? | strongly believe that high
school students in today’s globalised world should have
the opportunity to learn languages other than English.
Every language is worth learning because it is a key that
unlocks a world for us. It doesn’t matter if it’s French,
German, Spanish, Japanese, Korean, Hebrew or any other
language. Learning other foreign languages greatly increases
the number of people on the globe with whom you can

friends that they learn as many foreign languages as possible.
The languages we have learned and are learning are our
treasure — the treasure that cannot be taken from us.

[
- claim
il

culture, etc. For this reason one may think that English is=—

counterclaim

communicate. In conclusion, | would recommend to my '\f;/j
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o Guided Writing

N 32

Chen decides to write a letter to his headmaster to persuade him to offer a French
course at school. Can you help him?

M Work in groups. Discuss whether there should be an additional foreign language
course for high school students. Write down opinions of each group member.

M Choose the strongest claim and counterclaim from your notes.

} Argumentative writing

claim and counterclaim

A claim is a statement that something is true or is a fact, although other people might
not believe it.

A counterclaim is a statement that someone makes in response to a different

statement made by someone else.

M Write a persuasive letter to the headmaster in 100-120 words. Use claim(s) and
counterclaim(s).

DD NS I e IND BND RN R BND BN RN B )

Dear ,

HYours sincevely,

Chen Kai

UNIT 2



P
Further Exploration f_f'

Collecting information about dialect protection in China .:

________________________________________________________________________________________

’ Nowadays, many Chinese dialects are spoken by a much smaller population \
than decades ago. In different places in China, efforts are being made to protect
disappearing dialects. Collect information on this topic.

________________________________________________________________________________________

——————
Semmm=="

1. w8 Search the Internet for articles reporting on dialect protection in China. Download
one article and note down the main idea(s).

@ Summarise the article in no more than three sentences.

m Discuss the articles in groups. Decide on the best example and report it to the
class. Present your notes in a table, as shown below.

1. In addition to Putonghua, the Shanghai dialect is also used in
announcements on buses in Shanghai.

Sample case Shanghai | 2. Some radio and television programmes are launched in the Shanghai
dialect.

3. Research into the Shanghai dialect is carried out by linguists.

Your case

Your group’s case

Look at the expected learning outcomes of this unit. Tick the items you think you
have done well.

O A. Understanding and discussing the impact of the language we speak on the
way we think

O B. Talking about the benefits of learning foreign languages

O C. Collecting information about dialect protection in China

O D. Analysing cause-effect relationships between language learning and its
possible effects

O E. Giving a presentation on the possible effects of language learning using transitions

O F. Writing an argumentative essay containing claim(s) and counterclaim(s)

Write a reflective note on what you think you need to improve. You may include
some or all of the following points:

What you still find difficult Possible cause(s) of the problem(s)

Your plan to solve the problem(s) Learning resources that you could use
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explain charity events and the motives behind
giving to charity;

appreciate the spirit of charity shared by cultures;

evaluate the benefits of charity events from
different perspectives;

expand on an idea, and write a narrative to share
experiences of helping others.




Unit 3

Charity

When one is good to others, they will be
good to him too.

— Guan Zhong

Getting Start

e - Read the poem and answer the questions.

Charity
In charity lies happiness and bliss. If
you haven't done charity, you may
miss the power to love and
share. Charity gives you
happiness beyond
compare.

What does “Charity gives you happiness
beyond compare” mean? Do you agree?
Give your reasons.

35
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You are looking at a website and
an advertisement jumps out, asking
for donations to people in need of
warm clothes. You pay for a few items
at a drugstore and the clerk asks if
you’d like to donate school supplies to
less fortunate children. You receive an
email and find out you’ve been asked
to do the ALS Ice Bucket Challenge’.

Opportunities to give money to
people who need help are every-
where. But which situations prompt
you to reach for your wallet? Does it
depend on your mood? Your excess
cash that month? Does it depend on
who’s watching?

B 36 UNIT3

READING A

? Why do people usually give to charity? Read
the text and find out some major factors that
affect people’s decisions.

S Lhve.
LVE OR NOT IO’ GIVE

WHATJPROMPTSIUSHTO DONATE TO
CHARITY?

According to a new study,

published in the Journal of Consumer
Research, a major factor that may
determine whether or not we
donate is where we stand on two
moral traits: empathy and a sense of
justice. Although both are positive
characteristics, they often appear to
pull us in two different directions. Trying
to keep a balance can be tricky and,
depending on the situation, we often
lean more towards one over the other.

For example, if you believe that
a homeless man has caused his own
misfortune and you are pretty sure
he could have made better choices



than he did, then you will probably
lean towards not giving any money. On
the other hand, if you can relate to the
pain that would cause him to slip into
the hopeless situation — whether or
not you actually had the same terrible
experiences as he did — then you
would probably lean towards empathic
giving, even if he did play a role in his
own problem.

For the study, researchers asked
people to donate to charities in which
the donors believed the sufferers were
responsible for their own situation (such
as those who cannot keep a job due to
alcohol use). Results showed that some
participants considered it immoral to
give a donation to people who were
“responsible” for their own situation.

Furthermore, the participants who
felt this way and also felt themselves to
be highly moral were even less likely to
donate money. In other words, if they
felt that they almost always make moral
choices, then they seemed to feel less
empathic towards the sufferers and
were less likely to donate.

e Personal Touch

Although there are several factors
we take into account before donating
to a charity, the research confirms
the immense power of empathy. It’s
empathy that connects us to one
another and prompts us to reach out.
Suffering is universal. In fact, any type of
suffering can help us relate to another
person’s unique form of suffering,
prompting us to reach out and help.

In fact, when researchers asked the
participants to recall their own past
immoral behaviours, then they seemed
able to empathise more with those who
were suffering. As a result, they were

more likely to donate.

1. The ALS Ice Bucket Challenge is an activity
involving the dumping of a bucket of ice
and water over a person’s head to promote
awareness of the disease “amyotrophic lateral
sclerosis (ALS)” and encourage donations to
research.

e If you meet homeless people, will you give money to them? Why or

why not?

Charity
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I. Fill in the blanks with information from the text. Add further factors that may
influence the decision whether to donate.

What determines whether or not you donate to a homeless person?

/

Information from the text

According to a study,
and are two

major factors.

If people lean more towards
they will be more likely to donate.
If people lean more towards

they will be less likely to donate.

T~

Your opinion

are also

important factors.

1

If people

they will be more likely to donate.

If people

they will be less likely to donate.

II. Judge whether the following statements are true or false. Write T for “true” and

F for “false” and then find evidence from the text to support your judgement.

1. Empathy is the major factor that determines whether or not we donate.

2. Many people manage to keep a balance between empathy and a sense of
justice while donating to some sufferers.

3. People are less likely to donate to a homeless man if they think he could
have made better choices.

4. Some participants thought donating to people who were responsible for
their own situation was immoral.

5. Most participants in the study chose to donate out of empathy.

UNIT 3



o Vocabulary Focus

I. Key Vocabulary
Fill in the blanks with the appropriate forms of the given words to complete the
passage. Note that there are two more options than you need.

characteristic supply justice empathise responsible confirm

moral relate determine  alcohol recall slip

Have you ever hesitated to give money to those who need help? According to
a new study, whether you are willing to give money may 1 by two moral
traits: empathy and a sense of 2 . These two 3 may let you make

completely different decisions. For example, you will be more likely to give money

to a homeless person if you 4 to the pain that has caused him or her
to 5 into the hopeless situation. However, if you think that he or she should be
6 for his or her own misfortune, you may not regard it as 7 to make

a donation to him or her.

Of course, the study 8 that empathy has immense power among all
factors that motivate us to donate. That’s why most people in our life choose to give.
When we 9 our own past wrong behaviours, we seem to be more able to
10 with the sufferers and more likely to donate. And thus empathy is

important to connect us to one another.

Il. Topic-Related Expressions

1. Find appropriate verbs to fill in the blanks.

a cardboard sign moral choices
money (to charity) for (your wallet)
empathic (towards) out (to someone) and help
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2. Complete the passage with the appropriate forms of the expressions in Exercise 1.

One evening during last Christmas season, | went to a store to buy some gifts
for my children. After checking out | noticed a small girl standing outside the
window, 1 with the word “Hungry.” She looked almost the same age
as my daughter Katie. 2 , | was eager to 3 her. | went to her
and asked what she wanted Santa to bring her.

“I don’t want Santa to bring me anything,” she answered. | was shocked by her
words and continued to ask why.

“I' just want him to bring Mama something nice. We have no money and
Mama often cries worrying about things.”

Struck by the idea of such a small child, | 4 immediately and

5 my wallet and took out a $50 note. | gave the money to her and told
her to get Mama something nice.

| watched the girl running to her mama with the money and then walked away
before the woman could see me. This was not my first time to 6 to
others, but | still felt happy on that special Christmas evening. And | hoped that

would be a special Christmas for the girl and her mama.

e GrammarinUse
-ing forms — used as subjects and objects

l. Scan the text in Reading A and pick out the sentences in which the -ing forms function
as a subject and an object to fill in the blanks.

1. -ing form used as a subject:

2. -ing form used as an object:
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Grammar Highlights

Like infinitives, -ing forms can function like nouns and be used as subjects or
objects of verbs. They can also be used as objects of prepositions.
1. Some verbs are normally followed by -ing forms as objects, such as admit,
avoid, consider, deny, enjoy, finish, mind, quit and suggest. For example:
® Could you come to my office after you finish cleaning the classroom? Q
® He suggested participating in the charity sale at the school.
2. Some verbs, like forget, regret, remember, try and stop, can be
followed by either -ing forms or infinitives, but they have
different meanings. For example:
e Jennifer always takes her own bag with her and has stopped
using plastic bags in supermarkets.
® Having worked for two hours, Johnny stopped to drink a cup

of coffee.

II. Note down what you infer from each of the dialogues by completing the
sentence on the right with an appropriate -ing form.

What can you infer from

Dialogue the dialogue?

Erik: Do you think it’s a good idea to hold a
charity sale this weekend?
Alice: Yes, it is.

is a good idea

for Erik.

Monica: There’s a mountain village where

some of the parents can’t afford school Phil suggests
supplies for their children. How can we help
them?

Phil: We could raise some money for them.

Jim: You’ve been doing volunteer work in the
nursing home, haven’t you?
Ellen: Yes, | have. I’'m happy to help the elderly.

Ellen enjoys

Irene: Did you go to the charity party last
month?
Mike: Yes, | did, and | donated fifty dollars.

Mike remembers

Cathy: Do you mind if we add a “Donate Now”

button to your web page? Jerry doesn't mind
Jerry: Not at all. | love helping with charity
events.

Ann: Have you signed up for the charity
marathon next week?

Charlie: Yes, | have. I've been training for it for
a month. | can’t wait!

Charlie is looking forward to
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Listening, Viewing a

(\ - Non-profit Organisations Founded by Teenagers (Report)

- I. Answer the question.
What is a non-profit organisation? Give examples.
Il. Listen and choose.

What is the report mainly about?

A. Volunteering activities aimed at helping teenagers.

B. Charitable activities started by teenagers.

C. Foundations that help those who have trouble affording tuition fees.
D. Non-profit organisations helping homeless people.

lll. Listen again and fill in the blanks.

Name: Jonas
Organisation: (1)
Motivation: Jonas was inspired by his experience of seeing not only
> (2) but also (3) in need.
Service: (4) young people to make a difference through
their volunteer commitment of providing (5)
youth and their families with basic necessities.
Name: Annie
Organisation: (6)
Motivation: She discovered there were many kids in (7)
_ situations who had to leave their homes with very few of their
P own (8)
Service: Creating and (9) fabric care bags filled with
(10) and comforting items for needy children from
' babies to 18-year-olds.

1 : Teaching Kids About Charity (TV programme)
- I. Answer the questions.

1. Did you know about charity as a kid?
2. How did you learn about charity for the first time?

II. Watch the video clip and fill in each blank with one word to complete the summary.

Teaching kids about charity is not easy. The mother in this video clip managed to do

this by speaking in simple terms that the kids 1 , letting them be part of the
2 process, asking them who they would like to 3 and how they
could 4 , and of course, making it 5
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lll. Watch the video clip again and answer the questions.

1. Why is it difficult to teach kids about charity?

2. How does the mother understand charity?

3. Why did the mother get the whole community together?

4. What is important when teaching children to become good citizens?

- Suggesting a creative charity event for your school

Imagine your school is holding a charity event next weekend, and the school office
has asked for creative ideas about suitable charity events. Follow the steps below to
prepare a proposal.

M Brainstorm with your classmates and make a list of some creative charity events.
e.g. Bring our used books to school and give them to those who need them.

M Vote for the three most creative charity events. m

M Expand on your ideas by giving detailed
information about these three creative ideas Some Creative Charity Events

based on the discussion with your classmates.
Refer to the speaking strategy and make clear
why these three charity events are creative,
what the details for organising these events
are, how these events can benefit others and

e Dublin hosts a Women’s Mini
Marathon annually as a charity
event and men often dress as
women to join in the race.

e France is the first country in the

so on.
world to ban supermarkets from

EXAMPLE throwing away unsold food,

| think donating used books is a good idea. forcing them instead to donate it
Everyone must have some books that they to charities.
don’t need any more. We can bring those ® In 2011, a dog from Maryland
books to school and give them to those who ran a half marathon and raised
need them. Or we can sell these second-hand $13,000 for charity.

books to raise money for those who need help.

1L (TR F1()'E Expanding on your ideas

To expand on your ideas is to give more details about the ideas you put forward. You
can describe them in a detailed and ordered way by making clear:

what your ideas are;

why you came up with them;

what benefits they offer;

M Report your ideas to the school office after summing up the details about the three
charity events.

Useful Expressions
Summing up the ideas
To summarise, the top three creative ideas in our group are ...
To be specific, we think ... is a good idea because ...
I'd like to summarise my group’s ideas on ...
Here is a quick review of the main points. We discussed ...
The idea emphasises the importance of charity in that ...

Charity 43



READING B

PAY IT FORWARD

Do

Do
S

W
9

Every fast-food employee knows
that the drive-through window is the
worst position. A fierce wind spits
in your face as you sit at the frost-
covered glass. You press the headset
closer to your ear and repeat the
order perfectly only to be greeted
with a harsh “That’s not what | want!”
| glared at my supervisor every time
she handed me the headset. | loved
my job. But | hated that drive-through
window.

It was a freezing Tuesday
afternoon when everything changed.

Every once in a while, the sub-zero
temperatures of northern Alberta seal
a vehicle’s windows shut. Drivers don’t
exactly enjoy having to stand outside
in the cold and screaming their orders
into a speaker box, when they had
expected to drive through on their
heated leather seats. In such cases,
most customers tend to take out their
annoyance on the employees.

This woman was different.

“Ill get the next car’s order as
well,” she said as she came up to the
window to pay. She stood outside,
gathering snowflakes on her hair and
eyelashes. Though she was obviously
freezing, her bright smile lit up her
face like a fire.

“You can'’t take their drinks,” | said,
confused and tired. My breath turned
into a thick fog around my face.

B /41 UNIT3
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The lady laughed, her cheeks
turning red with cold. “No, but I'll buy
them,” she said. “Pay it forward and all
that.”

Completely shocked, | charged
her as requested, and when the
next customer arrived at the
window | explained what had just
happened. | watched as his facial
expression changed like a succession
of photographs on a slideshow —
first disturbed to be out in the cold,
then surprised at the random act of
kindness and finally, delighted by his
luck.

“l suppose I'll pay for the next
order then,” he replied, nodding and
waving at the impatient driver behind
him. He handed over the cash and
received his pre-paid drink.

The trend continued throughout
the entire rush hour. Customers
arrived annoyed and stressed, only to
leave humbled and calm. No one had
any idea how many drinks they would
have to purchase. Some customers
spent much more than they had
expected, while others ended up
receiving their order for less than half
the price.

Five cars passed, and then ten,
then twenty. No one refused to pay.
Customers stood at my window
emptying a handful of change to buy




coffee for a complete stranger. Cars
rounded the bend as they drove off,
honking and waving their gratitude,
knowing that they would be unlikely
to see each other again.

Every fast-food employee knows
that the drive-through window is the
worst position. The window sticks with

e Comprehension Plus

constant ice, the roar of engines hurts
your ears and your words are lost in
the roaring wind. But it only takes one
customer, one person, to change the
entire flow of traffic. It only takes one
moment, one smile, to warm up even
the coldest days.

I. Fill in the blanks to trace the emotional changes that the characters experienced.

—

As a fast-food employee, | used to
(1) the drive-through
window.

On a freezing Tuesday afternoon,
| was (4) by a lady’s =~
random act of kindness.

| was (9) by the
practice of paying it forward.

[I. Answer the questions.

A fierce wind spat in my face as | sat at the
drive-through window.

| repeated the order perfectly only to be
greeted with a(n) (2) reply.

Most customers tended to take out their
(3) on me.

“You can’t take their drinks,” | said to the lady,
o) .

The lady (6)
with cold.

, her cheeks turning red

| explained to the next customer what had just
happened. He got (7) at the lady’s
kindness and then (8) by his luck.

The trend of paying for the next order
continued. Customers arrived (10) ,
only to leave (11)

As they were driving off, customers honked and
waved to show their (12)

1. Why did the narrator think the woman was different?

2. What does the narrator mean by saying “a succession of photographs on a slideshow”?

3. What made the woman and the other customers pay for the next car’s order?

4. How might the narrator feel differently about working at the drive-through
window after that “freezing Tuesday afternoon”?

5. How do you understand “It only takes one moment, one smile, to warm up even

the coldest days”?

Charity
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- Evaluating from dif
perspectives

I. Charity benefits not only the receivers but also the givers. Think of some charity
events or acts of kindness in this unit and list their positive effects in the table.

Positive Effects

Charity Event
or Act of Kindness Receiver Giver
Getting prepared for school Feeling fulfilled after helping
Donating school supplies life and having more interest pupils get new school
in learning supplies

Paying for the next order
at a drive-through window

Il. Develop the table by adding further examples of charity events or acts of kindness
not mentioned in this unit, and list their positive effects.

lll. Refer to the table and think about who finds more happiness through charity, the
giver or the receiver. Then write down what you think.

The receiver is happier because

OR
The giver is happier because

I ¢ UNIT3
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Writing/ajnarrative to)
experience of

! The following is a notice from your school’s Newspaper Club.
¢

Do you have any experience of helping others by doing charity work

or some other good deeds? Whether your story is big or small, we

are willing to hear it.

e

touchingstory@club.com.
The Newspaper Club

Please write your story in 100—120 words and send it to

Write the story as requested by the Newspaper Club. Refer to the
following tips on writing a narrative and follow the instructions on

the next page.

L

| Narrative writing

Writing a narrative or story is telling true or imaginary events or a connected sequence of events.
A narrative usually includes elements such as setting (the time, place, environment, characters in
the story, etc.), plot (the main events), emotions or lessons that the writer wants to share with
the readers. The plot is the basis of a narrative, which is usually composed of beginning, body
(rising action, climax, falling action) and end. Not all narratives contain all these elements. Some
elements like emotions or lessons may be optional in a narrative.

The following is a plot diagram of the text in Reading B.

Climax:
Rising action: The next customer, surprised and delighted,
A woman wearing a bright smile offered decided to pay for the next order.

to get the next car’s order. | misunderstood
her at first. It turned out that she wanted
to pay for the next order. When the next
customer arrived, | explained what had
happened and witnessed the change in his
facial expressions.

Beginning:

| hated working at the drive-through window,
especially on freezing days when most
customers got annoyed while queuing for
their orders and treated me rudely.

Falling action:

The trend continued throughout the
entire rush hour. Customers honked
and waved their gratitude when driving

off.

End:

The drive-through window was
warmed up by the random
acts of kindness.
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M List key words for the elements.

Setting

e Time

® Place

e Characters

Plot

e Beginning

e Rising action

¢ Climax

e Falling action

e Fnd

Emotions or lessons (Optional)

M Organise the details listed above into a story of 100—120 words which covers all
the key elements.
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A

Exploring charity traditions of ancient China

The wisdom in charity and spirit of giving have been passed on from generation to
generation in Chinese culture for thousands of years.

M There are many stories about charity work of celebrities in ancient China. Search
the Internet and find useful information to help you match the people with their
stories of generous giving.

» offered free food to the poor and hungry.

Fan Li (the Spring and Autumn Period) ]
e gave all his fortune to the poor three

Fan Zhongyan (the Song Dynasty) times in his life.

¢ donated his own house to make it a
Zhang Zhongjing (the Han Dynasty) school.

o offered free sugar to the people in need

A e S By to help them fight a plague

Li Wu (the Ming Dynasty) » made dumplings (jiaozi) to help heal the
frostbitten ears of poor people.

M Choose one of the stories and search for more details about it.

M Organise what you have found into a narrative and tell the story to your classmates.

Look at the expected learning outcomes of this unit. Tick the items you think you
have done well.

O A. Understanding and explaining the motives behind charity events

O B. Suggesting a creative charity event

O C. Exploring charity traditions of ancient China

O D. Evaluating the benefits of charity events from different perspectives
O E. Expanding on creative ideas with details

O F. Writing a narrative to share my own experience of helping others

Write a reflective note on what you think you need to improve. You may include
some or all of the following points:

What you still find difficult Possible cause(s) of the problem(s)

Your plan to solve the problem(s) Learning resources that you could use
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describe the feelings of survivors of natural
disasters and learn some survival tips;

appreciate humanity and human dignity shown in
disastrous circumstances;

create a personal emergency plan in case of
natural disasters;

“map” our notes while listening, and write an
expository essay.




Unit

Disaster Survival

ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

There’s no harm in hoping for the best as long as
you're prepared for the worst.

— Stephen King

.
ooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooooo

Getting Sta

A e . Look at the picture on the left and answer
A . the questions.

1. What do you see in the picture? What
might have caused such a disaster?

2. Do you know how to stay safe in such a
situation?

3. Have you experienced a disaster before?
If so, did you notice how people helped
each other?

51



2 «4 T. : :‘ o
-SUR

The sky was still dark when the
ground began to shake.

Most people in San Francisco were
still sleeping. Just a few were awake.
Shopkeepers arranged their stores,
getting ready for the day. Carriage
drivers fed their horses. Newsboys ran
down the sidewalk to pick up their
newspapers to sell.

Eleven-year-old Leo Ross was in a
broken-down building, high on Rincon
Hill. When the rumbling started, Leo

N 52

UNIT 4

2 You are going to read a story about a boy
who survived an earthquake. Read the text
and find out what happened.

thought it might be thunder. He had
no idea that deep below the city, two
huge pieces of earth were pushing past
each other. Powerful shocks exploded
up through the underground layers of
dirt and rock. All across the city, streets
ripped open. Buildings swayed. Walls
collapsed and houses came crashing
down. Broken glass, lumps of wood,
and piles of bricks tumbled into the
streets.

Leo stood in shock as the floor
beneath him rose and fell like ocean
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waves. Lumps of plaster hit him on the
head. Windows shattered and glass
fell all around him. He tried to scream,
but his throat was coated with dust. He
wanted to run, but he couldn’t even
stand. The shaking was too hard. And
then there was a sound like an explosion.
The ceiling above his head burst open.

Suddenly he felt hands grabbing
his arm. Someone was pulling him
forward. They rushed together, leaped
toward the door and landed hard on the
sidewalk. And then bricks poured down,
hundreds of them, spilling out the door.
Had they been just a few steps slower,
they both would have been buried.

The ground gave one last great
shake. And then it stopped. The earth
was still. The silence was almost as
frightening as the noise had been. Leo
lay on his stomach, afraid to move or
even to take a breath.

After some time, Leo raised his head
and looked in shock at the scene around
them. It looked like a furious giant had
marched through the city, jumping over
some houses and stamping on others.

o Personal Touch

60

65

Bricks, stones, and glass covered the
sidewalks and spilled into the street.
Some of the unsteady houses had
collapsed. Others looked like a sneeze
would send them crashing down. People
stood on the sidewalks, frightened.
Families gathered together. Babies broke
the silence with screams. Some people
were stretched across the sidewalks, not
moving.

Several days later, people in the
tent city were already talking about
rebuilding. The mayor had stood in front
of a crowd, calling on the crowd not to
give up on San Francisco.

“Our city is gone,” he said. “But its

III

spirit is here! We will rebuild

Leo believed it. Grandpa had helped
to build this shining city on the coast
the first time. Now it was Leo’s turn. He
looked at his two friends, Morris and
Wilkie, who nodded at him. He stuck
his hand out, and they put their hands
on top of his. Their fingers were cut up,
black with ash, scratched raw in spots.
But their hands looked strong, especially
put together.

e If you were Leo, would you stay and help build the city? Why or why not?

Disaster Survival
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I. Complete the sentence based on the clues below.

Where Who What How

The text is mainly about

Il. The story can be divided into four stages according to the time sequence. Fill in
the numbered blanks with sentences from the text that describe what happened
during and after the earthquake. Think about how Leo felt during and after the
earthquake and then write words in the circles to describe his mental states. An
example is given.

Most people in the city were still sleeping.
Shopkeepers arranged their stores.
Before Carriage drivers fed their horses.

the . ,
earthquake Newsboys picked up their newspapers.
Walls collapsed and houses came crashing down. o
During L : confused
2. : and scared
3.
N 7 —
Bricks, stones and glass spilled into the street.
Shortly 4
after the g
earthquake '
The mayor called on the crowd not to give up on
Days later San Francisco.
6.

lll. Answer the questions.

1. According to the text, what caused the earthquake?

2. What dangers did Leo face when the earthquake first struck the city?

3. How did Leo survive the earthquake?

4. s the author’s comparison of the earthquake to a furious giant effective? Why or why
not?

5. What was the city of San Francisco like after the earthquake?

6. What do you think gave Leo and other people the courage to stay and rebuild the city?
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o Vocabulary Focus
I. Key Vocabulary

Fill in each blank with the appropriate form of a word from the text. The first letter is
given.
At 5.12 a.m., | was woken by a loud noise. | wondered whether it was t

Then | saw the mirror falling from the wall and breaking into pieces immediately. |
suddenly realised that it was an earthquake. | wanted to s , but it seemed
like my throat was covered with d . The shaking was too hard for me to stand.
And then | heard a sound like an e . The ¢ above my head broke
open. Just at that moment, my roommate grasped my hands and p me forward.
We ran out of the house quickly to the street just before the bricks fell down. We both
would have been b if we had not rushed out in time. Finally, the shaking
came to a stop and the whole city was almost destroyed. Lying on the ground, | was too
frightened to move or take a b ; then | felt grateful that | was still alive after
this f experience. Several days later, people who had s the earthquake

got together and discussed how to rebuild the city.

Il. Topic-Related Expressions

Fill in the blanks with the appropriate forms of the given expressions to complete
the passage, using the pictures as clues. Note that there are two more options
than you need.

survival plan emergency kit rescue work first aid

turn off safe spots escape from dangerous objects

Earthquakes strike without warning and are among the most destructive natural

disasters. You can’t prevent an earthquake, but you can be prepared. Here is how.

Make a(n) 1 . Keep your supplies in an easily

accessible spot, such as a cupboard.
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Create a(n) 2 . You and anyone you live with

should have a plan to quickly get to safety in the event of an

emergency.

Identify 3 and dangerous places in each room
of your home. Look for tall cabinets, televisions, dressers,

bookcases, hanging plants and other objects that could fall

and cause injury.

Store 4 in a secure drawer or on lower shelves.
Avoid storing heavy objects high up and install brackets to
secure tall furniture to walls. Keep any dangerous items,

such as sharp objects, glass and flammable or poisonous

substances, in locked or low cabinets.

J¢J Take 5 classes. If someone nearby is hurt in
! I
i { \ an earthquake and ambulances are not available, basic
: _ ( e knowledge of first aid can be a lifesaver.
sy )
Qe
Learn how to 6 the water, the electricity and the

gas. Earthquakes can damage utilities and cause flooding,

fires, or explosions.

e GrammarinUse
Complex -ing forms

I. Underline the -ing forms in the passage. Are they the same or different?

After the earthquake, Chen Yan, a 36-year-old businessman, was one of the first
volunteers to reach the disaster area to do volunteer work. He made his way there like
thousands of other volunteers, donating money and blood, searching for survivors,
taking care of the injured, etc. Never expecting to be paid back for his efforts, he
believed that helping those in trouble was the most important and rewarding thing he
could do.

UNIT 4



Grammar Highlights

Perfect form: When one action * Leo felt very grateful to the
having done happens before person for having pulled him

another, we use the forward.
perfect -ing form for ¢ Having helped rebuild the
the first action. city, Leo was awarded the title

“Hero of San Francisco.”

¢ Not knowing two pieces
of earth were pushing past
each other, Leo thought the
rumbling was thunder.

Negative form: We put not before the
not doing -ing form to create its
negative form.

¢ Eleven-year-old Leo Ross

Passive form: We use being done to _ . )
being done create its passive form. was afraid of being kept in
a broken-down building on
Rincon Hill.
Doer(’s)+doing The doer of the action ~ ® Leo remembered people('s) [

talking about rebuilding
several days after the
earthquake.

form: sb(’s) doing can be put before the
-ing form to form its
complex structure.

II. Fill in the blanks with correct -ing forms, using the words given
in brackets. R

1. Every summer, there is a lot of news about hurricanes, typhoons, tornadoes, and
other forces of nature, (kill) people, (destroy) homes, and
(ruin) entire towns or cities all over the world.

2. Lives can be turned upside down by natural disasters, from earthquakes and fires to
hurricanes and floods. Experts believe that the main reason for panic during natural

disasters is (not know) what to do. Therefore, our best defence
is emergency preparedness — (make) a family emergency
plan, (learn) evacuation routes and (build) an

emergency kit so that we and our family will be ready if a disaster strikes.

3.The heavy rain (accompany) hurricanes can cause flooding, which

may result in large numbers of people (lose) their homes, crops

(ruin) or rivers (break) their banks.

4. (go) through dramatic changes in the past decade, technology

can now be effectively employed in the prediction of some natural disasters. For
example, off-shore cameras are famous for (use) in hurricane-

prone areas to recognise strong winds and waves.
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Listening, Viewing and Spes

{\‘ . Typhoon Mangkhut Struck Southern China (News report)

- . Answer the question and complete the table.

When you think of a typhoon, what words come to mind? Brainstorm in groups and list
as many words as possible in the table below.

Adjectives

Verbs

Nouns

. Listen and answer the question.
What places did Typhoon Mangkhut strike in southern China?

lll. Listen again and complete the B CTTE TS Note taking: mapping

diagram.
a. People had been warned of heavy rain and
Measures . —
taken before b. More than (1) residents
the typhoon in Guangdong province had been moved to
safety.
c. Fishing boats (2) to port.
r_/
N
? Damage d. The winds caused the skyscrapers to
caused by sway and the windows were
Typhoon the typhoon (3) ‘
Mangkhut e. The water in some areas was up to
(4) :
f. Cars were stranded as roads
THA( : How to Survive an Earthquake (5)
* (Vodcast)

I. Answer the question.
What should people never do in an earthquake? Give examples.

[I. Watch the video and answer the questions.
1. How many steps are mentioned in the video?
2. Which are the correct ways to survive an earthquake? Tick them.

2. A
(3) L (4) ] (5) ]

B 58



Ill. Watch again and complete the table with one word for each blank.

Dos Don’ts
e (1) all flames and e Get close to walls and trees.
cigarettes. e (3)
During ° (2) your buildings.
the knees and curl up. e (4)
earthquake e Ease off the accelerator and the car until the
come to a stop slowly when shaking stops.
driving.
e Put on sturdy shoes before you e Light matches, a lighter or your
After (5) : (7)
the e (6) the building or car. e Open closet doors roughly
earthquake * Use a flashlight to check for because (8) may have
broken pipes. shifted.

e Conducting a survey about residents’ awareness of self-protection methods in
- natural disasters

Suppose the local Disaster Relief Centre (DRC) is going to conduct a survey about the
extent to which residents are aware of self-protection methods in the event of a natural
disaster. Help the DRC with the survey and find out how prepared your classmates are.

m Work in pairs. Discuss with your partner the natural disasters which are likely to
occur in the area where you live. Make a list.
e.g. typhoon

m Think of what aspects you need to cover in your questions.
e.g. typhoon: season, cause, measures, prevention...

@i Raise questions based on the first two steps. Focus on the ways to protect
oneself and the reason to do so.
e.g. 1. Do you know when the typhoon season is in our area?
2. What will you do if a typhoon strikes?

m Find a new partner and carry out an interview. Finish the following dialogue or
create your own.
EXAMPLE
Cathy (C) is the interviewer and Mark (M) is the interviewee.
C: Hi, I'm Cathy from ... Currently we’re carrying out a survey about ...
May | ask you some questions?
M: OK. It’s my pleasure. Go ahead.
C: Do you know when the typhoon season is in our area?
M: Well, | think ...

@i Report your findings in class.

Useful Expressions

Interviewer Interviewee

Excuse me, can you do me a favour and ...? In case of ..., don’t panic.

I’'m sorry to interrupt you, but may | ask Try to minimise injuries by ...

you ...”? In time of danger, it is important for us to ...
What would you do if ... happened? When an emergency occurs, we need to ...

What are the possible ways to ...?
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HOW TO SURVIVE NATURAL DISASTERS

Nobody expects a natural disaster
to strike. Neither does anyone
know the impact it can have on life.
Whether you are hit by the terrifying
winds of a typhoon, the gushing
waters of a flood, the shocking impact
of an avalanche, or the raging flames
of a wildfire, the following measures
can save your life in an emergency.

Typhoon

Typhoons occur in the northwestern
Pacific Ocean, particularly in exposed
regions like the Caroline Islands, the
Philippines, Japan and southern China.
The best place to hide during a typhoon
is a secure basement or a bathroom
with no windows. It is also a good idea
to get under a solid piece of furniture
to save yourself from a collapsing
roof. A must-have device is a battery-
powered weather radio, through which
you will hear evacuation orders or
instructions on how to survive in your
shelter and learn about the weather
situation.

Flood

Floods occur more often than
any other natural disaster and change
the landscape dramatically. They are
usually caused by intense rainfalls
lasting for days. Don’t try to be the
bravest person around and stay
in your house. Once you hear the
evacuation warning, leave for safer
higher grounds with your important
papers in a waterproof container.

Avalanche

UNIT 4
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An avalanche can hit when you are
enjoying Alpine skiing in a dreamlike
location. It is very fast and disastrous,
burying everything in its way under
tons of snow. When an avalanche
starts, try to move to the side of the
slope as fast as you can. There will
be more snow in the centre of the
flow. To move faster, drop any heavy
equipment you have on you. If you get
buried in the snow, dig an air pocket
to be able to keep breathing. Wait for
the rescue team to find you and don’t
waste your energy shouting or digging
frantically. Call out when you hear the
team approaching.

Wildfire

Wildfires can be both natural and
man-made. They spread at an amazing
speed and destroy everything in their
way. If you are caught in a wildfire,
use a wet cloth to cover your nose
and mouth to ensure that you can
breathe. Try to stay upwind of the fire
at all times and get close to a pond or
river. If there is no water nearby, move
to a place which has already burned
out and is less likely to spark again.
Stay low and cover yourself with wet
clothing, a blanket, or soil until the fire
passes. Without any other options,
hide in any building you come across.
Remember to close all the doors,
windows and vents in the building but
leave its doors unlocked so that the
firefighters can save you.

Some rules are universal for
most natural disasters. Have a basic
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survival kit to provide you with
the most important things just in
case. Remember you will need to
have enough food, water and other
supplies for at least 72 hours after
the disaster.

Other supplies include a
battery-powered weather radio, a
flashlight, a first-aid kit, a whistle,

ot COMBrehension Plus
~

85 a dust mask and personal sanitation
items such as damp towels, a can
opener for food, maps of your area
and an emergency mobile phone with
backup batteries.

90 Once you have everything set,
you are well-prepared for whatever
disaster or emergency that hits.

I Complete the disaster files. An example is given.

Disaster:
Location:

Cause:
Effect:
Action:

Disaster:
Location:
Cause:
Effect:
Action:

Disaster:
Location:
Cause:
Effect:
Action:

Disaster:
Location:
Cause:
Effect:
Action:

Il. Answer the questions.

Typhoon

In the northwestern Pacific Ocean, particularly

in exposed regions like the Caroline Islands,

the Philippines, Japan and southern China

(Not mentioned)

(Not mentioned)

® Hide in a secure basement or a bathroom
with no windows

e Get under a solid piece of furniture

e Have a battery-powered weather radio

(Not mentioned)

(Not mentioned)

(Not mentioned)
(Not mentioned)

1. What measures can be taken in most natural disasters?

2. What can be filled in the “Not mentioned” parts in the files above? Try to add
information based on your knowledge.

3. Which piece(s) of advice in the text might be difficult to follow? Explain why.

61



‘ Creating a personaliset

I. Reflect on what you have learned about different disasters in this unit. What
measures to be taken before, during and after different disasters are mentioned?
Fill in the boxes with some measures mentioned in this unit. An example is given.

Before the disaster During the disaster After the disaster

e get a flashlight

Earthquake

Typhoon (not mentioned)
Flood (not mentioned)
Avalanche (not mentioned)

Wildfire (not mentioned) (not mentioned)

II. What kind of disaster is most likely to hit the place where you are? Make disaster
preparedness a high priority, and create a personal emergency plan to be better
prepared for such a disaster. Explain why each item should be included.

™ culture Link

China International Search and Rescue Team (CISAR)

CISAR was officially established on 27 April 2001. In just ten years, its membership
expanded from 222 to 450. It has completed post-disaster search and rescue
operations, including domestic and overseas missions. For instance, it sent experts
to Nepal after the 8.1-magnitude earthquake that occurred there in 2015.
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Writing an expository/essay/

—_—

|

on a natural disaster

!

.

Introduction:
definition

-

\

£
Supporting detail 1:

harmful effects

Supporting detail 2:

causes

L

Supporting detail 3:

possible locations

-Ik )-‘

:
:
[

Conclusion:
action to take

-

There is a disaster education week in your high school.
Participants in every class are required to write an essay to
introduce a certain natural disaster in English to raise students’
awareness of natural disasters. The following essay on tsunami
is an example.

J Tsunami

A tsunami is a series of ocean waves that sends surges
f water, sometimes reaching heights of over 100 feet, onto
land. It poses great danger to people near the sea.

The walls of water can cause widespread destruction when
they crash ashore. The disastrous effects include flooding, loss
of lives due to drowning and damage to property.

Tsunamis may be caused by an earthquake, a landslide,
or a violent volcanic eruption. Tsunamis occur when a major
fault under the ocean floor suddenly slips. The displaced rock
pushes water above it like a giant paddle, producing powerful
waves on the ocean’s surface.

Most tsunamis — about 80 percent — happen within the
Pacific Ocean’s “Ring of Fire,” a geologically active area where
structural shifts make volcanoes and earthquakes common.

Because of the great reach of this phenomenon and the
enormous amount of damage it can cause, people in coastal
areas should always stay alert for tsunami warnings and plan
evacuation routes before one strikes.

| Expository writing

Expository writing is used to convey information. Its primary purpose is to deliver

information about an issue, subject, method, or idea based on facts. For example:
A typhoon occurs in the northwestern Pacific Ocean (subject), ... The best place to hide

during a typhoon is a secure basement or a bathroom with no windows (method).

Features:

Informative: Providing information about a topic.

Clear: Using words that clearly show the point.

Objective: Avoiding giving the author’s personal opinions or comments.

f

;
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Work in groups. Each group is going to write an expository essay on a certain disaster.

dﬂ.il‘." Decide on a certain disaster and brainstorm about its causes, harmful effects and
what measures to take. You may search for relevant information on the Internet if

necessary.

M Complete the outline, including an introduction, a body and a conclusion following
the given example about tsunami.

Introduction:

Body: Supporting detail 1

Supporting detail 2

Supporting detail 3

Conclusion:

M Group the information under suitable headings. Make sure the introduction gives an
overview about the disaster, the body covers various aspects of the topic, and the
conclusion summarises or restates important points.

M Complete your essay in 100—-120 words. Make sure it is informative, clear and
objective.

9 Further Ex

Role-playing in a disaster scene

Work in groups. Act out a disaster story, following the steps below.

M Choose a disaster story. It can be from a short story, a novel, a documentary, a
TV play, a film, etc.

M Use the material you have found to create a story in dramatic or conversational
format, including one line to introduce the upcoming scene followed by the
characters’ conversation(s). The following is an example.

I 54 UNIT4



Film: Titanic

Scene:

ROSE:
JACK:

ROSE:
JACK:

ROSE:
JACK:
ROSE:

The ship sinks and both Jack and Rose are in the ice-cold sea.

I’'m so cold.

Listen, Rose. You're going to get out of here. You’re going to go on and you’re
going to make lots of babies and you’re going to watch them grow and you’re
going to die an old, old lady, warm in your bed. Not here. Not this night. Not
like this. Do you understand me?

| can’t feel my body.

Winning that ticket was the best thing that ever happened to me. It brought
me to you. And I’'m thankful for that, Rose, I’'m thankful. You must do me this
honour. You must promise me that you will survive ... that you won’t give up ...
no matter what happens ... no matter how hopeless. Promise me now, Rose,
and never let go of that promise.

| promise.

Never let go.

| will never let go, Jack. I'll never let go.

dEE

Assign each of your group members a role from your disaster story.
Act out your story.

Make brief comments on the role you have played. Imagine his/her feelings or
thoughts on helping others.

§ Self-assess

Look at the expected learning outcomes of this unit. Tick the items you think you
have done well.

O A. Understanding the feelings of survivors in natural disasters

O B. Talking about different ways to survive natural disasters and acting out a
disaster story

O C. Discussing humanity and human dignity in natural disasters

O D. Making a personal emergency plan in case of natural disasters

O E. “Mapping” notes while listening

O F. Writing an expository essay to introduce a natural disaster

Write a reflective note on what you think you need to improve. You may include
some or all of the following points:

What you still find difficult Possible cause(s) of the problem(s)

Your plan to solve the problem(s) Learning resources that you could use
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Excerpts from Stray Birds'

Rabindranath Tagore?

1
Stray birds of summer come to my window to sing and fly away.
And yellow leaves of autumn, which have no songs, flutter and fall there with a sigh.

6
If you shed tears when you miss the sun, you also miss the stars.

35
The bird wishes it were a cloud. The cloud wishes it were a bird.

80
Your voice, my friend, wanders in my heart, like the muffled sound of the sea among these
listening pines.

81
What is this unseen flame of darkness whose sparks are the stars?

100
The cloud stood humbly in a corner of the sky.
The morning crowned it with splendour.

102
Do not linger to gather flowers to keep them, but walk on, for flowers will keep themselves
blooming all your way.

134
The roots below the earth claim no rewards for making the branches fruitful.

243
The stream of truth flows through its channels of mistakes.

Excerpts from Sand and Foanm’

Kahlil Gibran*

| AM FOREVER walking upon these shores,
Betwixt the sand and the foam,

The high tide will erase my foot-prints,
And the wind will blow away the foam.
But the sea and the shore will remain
Forever.

Remembrance is a form of meefting.

I AM IGNORANT of absolute fruth. But | am humble before my ignorance and therein lies my

honor and my reward.
*



The significance of man is not in what he attains, but rather in
what he longs to attain.

*

Every seed is a longing.

Poeftry is not an opinion expressed. It is a song that rises from a
bleeding wound or a smiling mouth.
*

Friendship is always‘a sweet responsibility, never an opportunity.
*

You are indeed charitable when you give, and while giving,
turn your face away so that you may not see the shyness of the

receiver.
*

You cannot judge any man beyond your knowledge of him,
and how small is your knowledge.
*

Perhaps the sea’s definition of a shell is the pearl.
Perhaps fime's definition of coal is the diamond.

1. Stray Birds is a collection of short, sometimes 3. Sand and Foam is a collection of wise and

merely one-line, poems which help express
Tagore's love of nature. He uses the splendid
universe to offer inspiration and calmness to
the human spirit.

. Rabindranath Tagore (1861-1941) is one of
India’s greatest poets and the composer
of independent India’s national anthem.
He wrote successfully in all literary genres,
especially poetry. He became the first non-
European to win the Nobel Prize in Literature
in 1913 for his masterpiece Gitanjali and its
extremely “sensitive, fresh and beautiful
verse.”

inspirational thoughts from the master of
timeless wisdom, Kahlil Gibran. Abstract
and specific, amusing and awe-inspiring,
this work provides advice and motivation to
enrich the mind, heart, soul and life of the
reader.

. Kahlil Gibran (1883-1931) was a Lebanese-

American artist, poet, and writer. He is
chiefly known in the English-speaking world
for his 1923 book The Prophet, an early
example of inspirational fiction including
a series of philosophical essays written in
poetic English prose.
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Excerpt from The Little Prince (Chapter XXIV)'

Antoine de Saint-Exupéry?

N 68

When we had frudged along for several hours, in silence, the darkness fell, and the
stars began to come out. Thirst had made me a little feverish, and | looked at them as if |
were in a dream. The little prince’s last words came reeling back into my memory:

“Then you are thirsty, foo2” | demanded.

But he did not reply to my question. He merely said to me:

“Water may also be good for the heart ..."

| did not understand this answer, but | said nothing. | knew very well that it was
impossible to cross-examine him.

He was fired. He sat down. | sat down beside him. And, after a little silence, he spoke
again:

“The stars are beautiful, because of a flower that cannot be seen.”

I replied, “Yes, thatis so.” And, without saying anything more, | looked across the
ridges of sand that were stretched out before us in the moonlight.

“The desert is beautiful,” the little prince added.

And that was tfrue. | have always loved the desert. One sits down on a desert sand
dune, sees nothing, hears nothing. Yet through the silence something throbs, and gleams ...

"What makes the desert beautiful,” said the little prince, “is that somewhere it hides a
well ..."

| was astonished by a sudden understanding of that mysterious radiation of the sands.
When | was a little boy | lived in an old house, and legend told us that a treasure was
buried there. To be sure, no one had ever known how to find it; perhaps no one had ever
even looked for it. But it cast an enchantment over that house. My home was hiding a
secret in the depths of its heart ...



"Yes," | said to the little prince. “The house, the stars, the desert — what gives them
their beauty is something that is invisible!"

“Iam glad,” he said, “that you agree with my fox.”

As the little prince dropped off to sleep, | took him in my arms and set out walking
once more. | felt deeply moved, and stirred. It seemed to me that | was carrying a very
fragile treasure. It seemed to me, even, that there was nothing more fragile on all Earth.
In the moonlight | looked at his pale forehead, his closed eyes, his locks of hair’ that
frembled in the wind, and | said to myself: “What | see here is nothing but a shell. What is
most important is invisible ..."”

As his lips opened slightly with the suspicion of a half-smile, | said to myself, again: “What
moves me so deeply, about this little prince who is sleeping here, is his loyalty to a flower —
the image of a rose that shines through his whole being like the lame of a lamp, even
when he is asleep ..." And | felt him to be more fragile sfill. | felt the need of protecting
him, as if he himself were a lame that might be extinguished by a little puff of wind ...

And, as | walked on so, | found the well, at daybreak.

(Translated by Katherine Woods)

1. The Little Prince, a novella published in French 2. Antoine de Saint-Exupéry (1900-1944) was a

as Le Petit Prince in 1943, is both the most-
read and most-translated book in the French
language. Philosophical and appealing, this
small book tells the story of a child, the little
prince, who leaves the safety of his own tiny
planet and travels the universe in order to
understand life. Though styled as a children’s
book, this modern classic makes several
observations about life and human nature.
This excerpt is from Chapter 24 and it brings
us back to the desert in the Sahara where
the narrator (i.e. the pilot) is stuck because
of his plane’s accident. Both the narrator and
the little prince are extremely thirsty, so they
decide to hunt for a well in the desert.

French writer and pilot. When he was young,
he was filled with a passion for adventure,
and began flying air mail between remote
settlements in the Sahara Desert at the age
of 26. He then drew on those experiences
to write and illustrate The Little Prince in
the United States during World War Il. He
became a laureate of several of France’s
highest literary awards and also won the U.S.
National Book Award.

. locks of hair: small pieces of hair from

someone’s head
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Reading

A

seed /siid/ n. the small hard part
produced by a plant, from which a new
plant can grow #¢§; #F

A plateau /'pleetov/ n. an area of flat land
that is higher than the land around it 2 /&

owe /ou/ v. to have something because
of the help or influence of sb or sth iz
;}6 ...... J_:_{ ;757 -a‘—

to feel that you ought to do sth for sb or
give them sth, especially because they
have done sth for you & (1% )

biology /bar'plad31/ n. the scientific
study of the life and structure of plants
and animals & 4 %

A biodiversity / baroudai'va:siti/ n. the
existence of a large number of different
kinds of animals and plants which
make a balanced environment 2 7 %
FINES YU EN TS
A SRS )

A elevated /'elivertid/ adj. higher than
the area around; above the level of the
ground &#7; &Y B dH@me
plain /plein/ n. a large area of flat land
position /pa'zifon/ n. the place where
sb/sth is located 1= & ; %
available /a'veilabol/ adj. that you can
get, buy or find 7] FKAF4Y; T W43,
BRI

A pit /p1t/ n. a hard shell containing the
nut or seed in the middle of some types
of fruit 4%

A allergy /'eelod3z1/ n. a medical condition
that causes you to react badly or feel ill/
sick when you eat or touch a particular
substance 3t H R M
despite /dr'spart/ prep. used to show
that sth happened or is true although sth

Words and Expressions

Unit 1

else might have happened to prevent it
Bpfk, RE

hardship /'ha:d1p/ n. a situation that
is difficult and unpleasant because

you do not have enough money, food,
clothes, etc. g ; HE

countless /'kavntlas/ adj. very many;
too many to be counted or mentioned
TR BORAZH

devoted /dr'voutid/ adj. having great
love for sb/sth and being loyal to them
BRH; B &2vEeEN
unfortunate /an'fort fonat/ adj. having
bad luck; caused by bad luck R=E#5;
BlEH

if you say that a situation is unfortunate,
you wish that it had not happened or
that it had been different 4~ A% 1R 449
ERELS

accident /'®ksidont/ n. something
that happens unexpectedly and is not
planned in advance ( 3@ ) F¥; &
shik i R FEF

iceberg /'aisb3:g/ n. an extremely
large mass of ice floating in the sea 7K

b (FFAEE A E KRR

on top of sth &-+--+- Z 4
the tip of the iceberg ( FJALA] ) Ky
— A

Tibet /t1'bet/ & &,

Qinghai-Tibet Plateau /'t [1n'har
tr'bet 'plaetov/ H ik @ R

Tibet University /tr'bet juini'vaisoti/
B BKR F

B/

chemist /'kemist/ n. a scientist who

[E: FREANA (BBSHIRENE (2017 FhR 2020 FE1T ) ) BICRPAEERIEIC |
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>

studies chemistry 145 K

helix /'hi:liks/ n. a shape like a spiral

or a line curved around a cylinder or

cone ¥ze ()

scientific / saron'tif1k/ adj. involving

science; connected with science %5
(L) & XTHFH

advance /od'vains/ n. progress or a

development in a particular activity or
area of understanding # %, # /&

undying /an'darm/ adj. lasting for
ever KIEH); KAH); RATH)
passion /'pafon/ n. a very strong
feeling of liking sth & %
make-believe /'meik bi lizv/ n.
imagining or pretending things to be
different or more exciting than they
really are JE#; A%

disapproval / disa'pruivol/ n. a feeling
that you do not like an idea, an action
or sb’s behaviour because you think it is
bad, not suitable or going to have a bad

effect on sb else RAFm,; KX

publish /'pablif/ v. to have your work
printed and sold to the public & %k

cycle /'satkal/ v to ride a bicycle; to
travel by bicycle B A 474 ; HafT &£
RAT

bomb /bom/ v. to attack sb/sth by
leaving a bomb in a place or by
dropping bombs from a plane 2% Xk ;
o A 5

earn /3m/ v. get sth that you deserve,
usually because of sth good you have
done or because of the good qualities
you have mAfF, 1H4F

doctorate /'doktorit/ n. the highest
university degree 1+ 5 4%

master /'ma:sto/ v. to learn or
understand sth completely €48, #5i@
crystallography / krista'logrof1/ n.

the branch of science that deals with
crystals &R

assign /a'sain/ v. to give sb sth that they
can use, or some work or responsibility
SB (X)) 2%k, AE (T4,
E45%F)

unnoticed /an'nautist/ adj. not seen or
noticed KA H MG, RZFEEH;

WAL

female /'fizmeil/ adj. being a woman or
a girl S8

puzzle /'pazal/ n. something that is
difficult to understand or explain R fi#
Zuk; KRN

couple /'kapal/ v. to join together two
parts of sth £4&, 44

clarity /'klaer1t1/ n. the ability to think
about or understand sth clearly 7 749
B (REM) A

evidence /'evidons/ n. the facts, signs or
objects that make you believe that sth is
true 4R 3%; JEU; JEHE

data /'derta/ n. facts or information,
especially when examined and used to
find out things or to make decisions %k
P, A

virus /'vararas/ n. a living thing, too
small to be seen without a microscope,
that causes infectious disease in people,
animals and plants J& & ; JEiT MR F
credit /'kredrt/ n. praise or approval
because you are responsible for sth
good that has happened %% ; % ;
NG

crucial /'kruzfol/ adj. extremely
important, because it will affect other
things £ %X & £49; X4EHH
breakthrough /'breikOru:/ n. an
important development that may lead to
an agreement or achievement & Xt
Fe; R

fellow /'felou/ adj. used to describe sb
who is the same as you in some way, or
in the same situation [ £ #9; F] F49;
FIAET; RITESLA

gender /'dzenda/ n. the fact of being
male or female, especially when
considered with reference to social and
cultural differences, not differences in
biology M A1 ( £ig4L & Fn AL E 7,
miE A Z K )

inequality / m1'kwolrt1/ n. the unfair
difference between groups of people in
society, when some have more wealth,
status or opportunities than others 7~ -F
F; REH REH

unfair /,an'fea/ adj. not right or fair
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according to a set of rules or principles;
not treating people equally R A~1E &9 ;
T, FARFFH

head-on /hed 'pn/ adv. if someone
deals with a problem head-on, they do
not try to avoid it, but deal with it in a
direct and determined way A &4 ; iE
3

get in the way of #%------ % d5FE
get hold of /ME; €4 ; 133]; &K%
lose heart & 2435 A,

Rosalind Franklin /'rpzalind
'freepklin/ ¥ 5ok - g Z 04K (1920
F£7H25H-198%4 A 16 B, ¥
BRFR. MERFER)

X-ray /'eks rer/ X 44

A

soul /saul/ n. a person’s inner character,
containing their true thoughts and
feelings ik, s; SR

the spiritual part of a person, believed
to exist after death # 2%

reality /rr'alit1/ n. the true situation and
the problems that actually exist in life,
in contrast to how you would like life
tobe & ; LRI

Aboriginal / &ba'rid3mal/ adj. relating
to the original people living in Australia
R A £ 8

impact /'tmpaekt/ n. the powerful
effect that sth has on sb/sth E K % #;
7% RAE A

blame /blerm/ n. responsibility for
doing sth badly or wrongly; saying that
sb is responsible for sth ( 373 K44 F
8) T & R

brilliant /'briljont/ adj. extremely

DNA //diz en 'el/ BLEAZMEAL B
Cambridge University /'kembridz
Jjuinr'varsoty/ SR K 5
King’s College London /kigz 'kplid3
'Iandon/ K E £ ¥R
Maurice Wilkins /mo:'rits 'wilkiz/
E - RAREH (1916 512 A 15
H—2004 %10 A5 0, AHHELFR)
James Watson /dzermz 'wotsn/ &4
Hr- KAk (19285 4 A 6 H—, 4F
AMER)
Francis Crick /'framsts krik/ # 81 %
B LE% (1916 26 A 8 H —
2004 47 A 28 B, AMFR, HHE
FR, WEAEER)
Nobel Prize /nov'bel praiz/ i IR %
(1901 S JF4& & S5 fe 05 N /R A 1
H—12 A 10 H4AKR )

intelligent or skilful B 8G; + 4%
4 B
elsewhere / els'wea/ adv. in, at or to

another place £ ( & Z&. %|) A&

beg the question S~ A E £%; 7| A% |9
on the other hand ( 3] 5 R F 49,
RAgaF LG E . BHE) 5 —7F

Charlemagne /' failomein/ &3 %
(7422-814, BpEEKF, FL %
E % [768-814]. £ % #EHZ %
[800-814], #&®—¥, P RIZL,
ERERFE, MRERLSE, %
BER, SEIAEE, LR
RAFERFREGFS)

Juliet /'dzuzljot/ kAR (A% )
Kuuk Thaayorre /'ku:k '0a:jora/ /&
o FRRE (BRAE Y H KA )



>

B/

highlight /'hailart/ n. the best, most
interesting or most exciting part of sth
A (REMAH . RBFHAS) B
magnetic /mag'netik/ adj. connected
with or produced by magnetism ##9 ;
RV 8

resonance /'rezonans/ n. the sound or
other vibration produced in an object
by sound or vibrations of a similar
frequency from another object 275 ;
H Ik

imaging /'tmid3in/ n. the process of
capturing, storing and showing an
image on a computer screen AR5

scan /skeen/ n. a medical test in which

a machine produces a picture of the
inside of a person’s body on a computer
screen after taking X-rays 2446 &
promising /'promisiy/ adj. showing
signs of being good or successful A A
By, RATER); A H &
enhanced /in'hainst/ adj. improved or
better 32 5 8 ; ik bY

cognitive /'kngnit1v/ adj. connected
with mental processes of understanding
NFmdy s Rdmdy; TAIRAY
outperform / auvtpa'form/ v. to do well
in a particular job or activity compared
to others of a similar type #23%; kL
journal /'d33:rnl/ n. a newspaper or
magazine that deals with a particular
subject or profession ( 3£ % RAT
8y) R, FlH, &&
comprehension / kompri'henfon/

n. an exercise that trains students to
understand a language (&2 %3] P
0y ) AR (R4 )

the ability to understand ¥2#% /7 ; AR5
GV

corresponding / korr'spondin/ adj.
matching or connected with sth that

you have just mentioned &89 ; #8
RLEg; ARK Y

trick /trik/ n. something that confuses
you so that you see, understand,
remember, etc. things in the wrong way
Flasgar (RieleFiL) IFY
distracting /dr'straektiy/ adj. making
someone stop giving their attention to
something 1 2~ Sy, F#HAE

target /'ta:grt/ n. a result that you try to
achieve B 47

versus /'v3:sas/ prep. used to compare
two different ideas, choices, etc. ( Fbix
AR R R, REF) S A8,
"EJ ...... 7}:EJ e

filter /'f1lta/ v. to remove sb/sth that you
do not want from a large number of
people or things using a special system,
device,etc. ( AETTH AL . XEF)
Wik, Ak

considerable /kon'sidorabal/ adj. great
in amount, size, importance, etc. 8 %
%2 (K. ££F) H

bilingual /bar'liggwal/ adj. able to
speak two languages equally well £,
B AP iE 5 B

cell /sel/ n. the smallest unit of living
matter that can exist on its own 28 it

openup &/ ; ATH
nothing short of s AHL2 ; £FT;

Lund University /lunt juinr'vaisotr/
[N

Sweden /'swiidn/ #32 (JLBRE K )
MRI /'em 'ere 'a1/ A3k RA%
Northwestern University / no:0'weston
Jjumr'vaisott/ B KF (£H)
Alzheimer’s /'@ltshaimoaz/ disease ]
REBBRR, FTEMERA (Alois
Alzheimer [1864—1915], % s£#%k
b 1E B AR AT R F R )
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A

A prompt /prompt/ v. to make sb decide
to do sth; to cause sth to happen {81 ;
FH

A drugstore /'dragsto:/ n. a shop/store
that sells medicines and also other types
of goods, for example cosmetics ( &
et a3 89 ) 25 5
clerk /kla:k/ n. a person whose job is
to serve customers in a shop/store J&

R BAR

supply /sa'plar/ n. [pl.] the things such as
food, medicines, fuel, etc. that are needed
by a group of people #M&, #M&dn

an amount of sth that is provided or
available to be used 4t % ; 45T ;
fik &

A excess /'ekses/ adj. in addition to an
amount that is necessary, usual or legal
BN, AR, LB
cash /kae [/ n. money in the form of
coins or notes/bills .4
moral /'moral/ adj. concerned with
principles of right and wrong behaviour
3 1.t

A empathy /'empab1/ n. the ability to
understand another person’s feelings,
experience, etc. [{ &% ; R

A tricky /'triki/ adj. difficult to do or
deal with X 484 ;. MExtAT Y

A lean /liin/ v. to have a tendency to
prefer sth, especially a particular
opinion or interest fi %, e ( L48
EERLRAH )
homeless /'houmlas/ adj. having no
home & K &9

A misfortune /mis'fort fon/ n. bad luck
Jeigd; R¥F
slip /slip/ v. to pass into a particular
state or situation, especially a difficult
or unpleasant one FAEXN, #HAN ( B
EWN RSP
to slide a short distance by accident so
that you fall or nearly fall 18] ; 3

A empathic /em'pa01k/ adj. of or

relating to empathy 288 ; RElH8Y
donor /'douna/ n. a person or an
organisation that makes a gift of money,
clothes, food, etc. to a charity, etc. 48
#; R

sufferer /'safora/ n. a person who
suffers, especially sb who is suffering
from a disease BJ@ ¥ ; L E &
furthermore / f3:09'mo:/ adv. in
addition to what has just been stated.
Furthermore is used especially to add a
point to an argument. 9 ; W H;
A&

immense /I'mens/ adj. extremely large
or great K #]; E K#)

universal /, juini'vaisol/ adj. done by
or involving all the people in the world
or in a particular group &3 89 ; A
Fby; Ry LR

empathise /'empobaiz/ v. to
understand another person's feelings
and experiences, especially because
you have been in a similar situation 7

Rl &A% FR

lean towards #@, fh@ (LfEEZE
JLEA %)
take sth into account # & 3]; B&

ALS Ice Bucket Challenge /'eiles ars
'baktt 'tfelindz/ MLELH (A8 )
) R ARACIE IRAR B,

Journal of Consumer Research
/'dz3:rnl ov kon'sjurmo r1'sait [/ €74
THEARRED

B/

employee /1m'plorii/ n. a person who
is paid to work for sb % B % ; B I ;
JE B

drive-through /'drarv Oru:i/ n. a
restaurant, bank, etc. where you can
be served without having to get out of

your car R & & B 7T 13 2| IR 409 B



18 ( RABRATH)

\ fierce /fros/ adj. (of weather conditions

or temperatures) very strong in a way

that could cause damage ( X &, X R /Z )

ERE; BHW

(especially of people or animals) angry

and aggressive in a way that is frightening
(KIGARAY ) 2R 2R

X155 A

spit /sprt/ v. to force saliva (= the liquid

that is produced in the mouth) out of

your mouth, often as a sign of anger or

lack of respect ek (AT A

KERAL )

to force liquid, food, etc. out of your

mouth =k, rE (mER. R4HF)

frost /frost/ n. the thin white layer of

ice that forms when the temperature

drops below 0°C 55

a weather condition in which the

temperature drops below 0°C (=

freezing point) so that a thin white layer

of ice forms on the ground and other

surfaces, especially at night 55 /&

\ headset /'hedset/ n. a pair of

headphones, especially one with a

microphone attached to it ( X384 &

TRA ) K BAZER, FAL

greet /griit/ v. to react to sb/sth in a

particular way ( VAZEAP 7 X, ) *f----

E B B

to say hello to sb or to welcome them

Ao (RN 373 (R ) 5 R

Uik

\ glare /glea/ v. to look at sb/sth in an

angry way #& B AL

supervisor /'sjuipavaiza/ n. a person

who supervises sb/sth B E A, #5-F

#;, TEA

sub-zero / sab'ziorau/ adj. below zero

ETH; FEATH

seal /siil/ v. to close a container tightly

or fill a crack, etc., especially so that

air, liquid, etc. cannot get in or out %

#H (FE)

to close an envelope, etc. by sticking

the edges of the opening together 2t L
(124F)

leather /'leda/ n. material made by

removing the hair or fur from animal

skins and preserving the skins using
special processes K ¥

annoyance /9'norons/ n. the feeling of
being slightly angry %% ; £4,; A
15

snowflake /'snouflerk/ n. a small soft
piece of frozen water that falls from the
sky as snow Fi; Fh

\ eyelash /'arlae[/ n. one of the hairs

growing on the edge of the eyelids B%;
B

confused /kon'fjuizd/ adj. unable to
think clearly or to understand what is
happening or what sb is saying #7174 #%;
fog /fog/ n. a thick cloud of very small
drops of water in the air close to the
land or sea, that is very difficult to see
through %

cheek /t fizk/ n. either side of the face
below the eyes @#1; B

\ facial /'ferfal/ adj. connected with a

person's face; on a person’s face &< &9

expression /1k'sprefon/ n. a look on a
person’s face that shows their thoughts
or feelings & 1%; AV &
succession /sgk'sefon/ n. a number of
people or things that follow each other
intime or order —i%& % ; —47%)|; %
A (RFH)
the regular pattern of one thing
following another thing X % ; %%
slideshow /slaid' [ou/ n. a number of
slides (= small pieces of film held in
frames) shown to an audience using a
slide projector, often during a lecture
(HFIGIE T AT ) 44T 2wk
disturbed /dr'st3:bd/ adj. very anxious
and unhappy about sth <& 79 R 249 ;
SR ELEY; Y
random /'reendom/ adj. (informal)
a thing or person that is random is
strange and does not make sense, often
in a way that amuses or interests you
(A&ZH) SRR, BAER,
R B
done, chosen, etc. without sb deciding
in advance what is going to happen, or
without any regular pattern FEHLAY

L% B9
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A delighted /dr'lartid/ adj. very pleased

>

A

JAN

=Y R Ay

impatient /im'perfont/ adj. annoyed

or irritated by sb/sth, especially because

you have to wait for a long time 7R

JREY 5 A S 8

humble /"hambal/ v. to make sb feel

that they are not as good or important

as they thought they were 1% 2 5| #-£#%

handful /'hendful/ n. the amount of

sth that can be held in one hand —3&
(8%) ; AFIRERNKET

bend /bend/ n. a curve or turn,

especially in a road or river ( 4538 %

KTRE) BE, TR

honk /honk/ v. to make a loud noise

using a horn, especially the horn of a

car (f&£AZEH\) G

gratitude /'graetitjuid/ n. the feeling

A

shopkeeper /' [pp kiipa/ n. a person
who owns or manages a shop/store,
usually a small one (&% 35 /N & JE &9 )
JE £

arrange /o'reindz/ v. to put sthin a
particular order; to make sth neat or
attractive %32 . HE3|: A E

to plan or organise sth in advance %

H; F&

sidewalk /'sardwork/ n. a flat part at

the side of a road for people to walk on
(BB ) AMTHE

rumbling /'ramblir/ n. a long deep

sound or series of sounds K7, iy 43 4

85

thunder /'0anda/ n. the loud noise

that you hear after a flash of lightning,

during a storm & ; & #

explode /1k'sploud/ v. to burst or make

sth burst loudly and violently, causing

damage ¥ XE; WRak; HBRE

layer /'lera/ n. a quantity or thickness

of being grateful and wanting to
express your thanks &g 2 Hr; Bt
engine /'endzin/ n. the part of a
vehicle that produces power to make
the vehicle move £ #h#L; 3| %

flow /flou/ n. the steady and continuous
movement of sth/sb in one direction i#.;
T

v. (of liquid, gas or eletricity) to move
steadily and continuously in one direction

(B, ARRE ) F; AP

light up (#) 3%, HAH
end up RERA; LT

Alberta /&l'baito/ FTRAGEYE (s
KAL)

of sth that lies over a surface or
between surfaces &; & &

rip /rip/ v. to tear sth or to become torn,
often suddenly or violently ( & 2k 2,
RAM) #rak, T

sway /swel/ v. to move slowly from
side to side; to move sth in this way

(#) #&E, (&) &

collapse /ka'leeps/ v. to fall down or

fall in suddenly, often after breaking

apart ( 8K ) #I3RE, IR

lump /lamp/ n. a piece of sth hard or

solid, usually without a particular shape
(BFARENE) R

pile /pail/ n. a number of things that

have been placed on top of each other

# ok F

tumble /'tambal/ v. to fall suddenly

and in a dramatic way 33 ; 335

to fall downwards, often hitting the

ground several times, but usually

without serious injury; to make sb/sth

fall in this way &% , #HR T k; (&)

sfg],  (f) 44
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A

plaster /'pla:ista/ n. a substance made
of lime, water and sand, that is put

on walls and ceilings to give them a
smooth hard surface & &

shatter /'fato/ v. to suddenly break

into small pieces; to make sth suddenly

break into small pieces (1% ) A4,
() # 3

throat /@rout/ n. a passage in the neck

through which food and air pass on

their way into the body "B ; &7

coat /kout/ v. to cover sth with a layer
of a substance %+-+---/A L— & ;

}ﬂ ...... 2%%’1

burst /b3:st/ v. to break open or apart,

especially because of pressure from

inside; to make sth break in this way
() BE, (&) KT

leap /lizp/ v. to move suddenly and

quickly %& ¥

to jump high or a long way #k; BkIK;

BeAL

pour /pai/ v. to (cause to) flow quickly

and in large amounts 475 ; "% &

spill /spil/ v. to come out of a place

in large numbers and spread out;

(especially of liquid) & % ; #30m H

to flow over the edge of a container by

accident; to make liquid do this ({# )

W, () R, () &

bury /'ber1/ v. to cover sb/sth with soil,

rocks, leaves, etc. ( VAL, & . &fet+5)

BEE

to place a dead body in a grave 32 3% ;

25

furious /'fjuarias/ adj. with great

energy, speed or anger B A\ 4 ; &AL

By, B

very angry JE67; KA

unsteady /an'sted1/ adj. shaking or

moving in a way that is not controlled

Haen; ER

sneeze /sniiz/ n. the act of sneezing or

the noise you make when you sneeze

o S

stretch /stret [/ v. to put your arms

or legs out straight and contract your

muscles 1# &

mayor /med/ n. the head of the

JAN

government of a town or city, etc.,
elected by the public ( K:ik#y) ¥,
HK

ash /& [/ n. the grey or black powder
that is left after sth, especially tobacco,
wood or coal, has burnt & ; &J&

raw /ro1/ adj. red and painful because
the skin has been damaged 4t if 4
8 KRB A58

not cooked &£ &; RZFEy; KRAH
spot /spot/ n. a small dirty mark on sth
T Fi

a small round area that has a different
colour or feels different from the
surface it is on ¥ &,

burst open (¥ ) J&KRITH
callon #FR, 2R, B (EABEE)
stick ... out (fEARFEHF ) MPd, &

San Francisco /,sain freen'siskou/ 1H

&y ( REAef|4g BTN B ET )
Rincon Hill /'rigkon hil/ #4k3L.L
(EH&L3%A)

B

strike /strark/ v. to happen suddenly
and have a harmful or damaging effect
onsb/sth 4242 ; Mk

to hit sb/sth hard or with force #37;
b3

typhoon / tar'fuin/ n. a violent tropical
storm with very strong winds & X
gush /ga[/ v. to flow or pour suddenly
and quickly out of a hole in large
amounts ( -+ ) o, AH,
7

avalanche /'@volaint [/ n. a mass of
snow, ice and rock that falls down the
side of a mountain ‘F #f ; L Ad

raging /'rerd3iy/ adj. very powerful #&
HIBREY; JRAY

flame /flexm/ n. a hot bright stream of
burning gas that comes from sth that is

on fire X}; K&
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emergency /I'm3:dzonsi/ #. a sudden
serious and dangerous event or situation
which needs immediate action to deal
with it RZFMH; £2HERL

secure /st'’kjua/ adj. not likely to
move, fall down, etc. % &) #9; #4[E &9;
& 8

feeling happy and confident about
yourself or a particular situation %
85 A ARy

basement /'bersmont/ n. a room

or rooms in a building, partly or
completely below the level of the
ground ¥ F £ ; #jE

solid /'splid/ adj. strong and made well
Bwy; BEA; FEE

hard or firm; not in the form of a liquid
or gas "RAF Y EIRAEY

furniture /'f3:nit fo/ n. objects that
can be moved, such as tables, chairs
and beds, that are put into a house or an
office to make it suitable for living or
working in (T T& &) ) RE
battery /'baetar1/ n. a device that is
placed inside a car engine, clock, radio,
etc. and that produces the electricity
that makes it work %, i

evacuation /1,vekju'erfn/ n. the
process of moving people from a
dangerous place to somewhere safe &
B BE; Bl

intense /in'tens/ adj. very great; very
strong 1R K &9 ; +4- 587189
warning /'woinip/ n. a statement, an
event, etc. telling sb that sth bad or
unpleasant may happen in the future so
that they can try to avoid it (3R] A8 &
AWMEI R ) B8 B3
waterproof /'wortopru:f/ adj. that
does not let water through or that
cannot be damaged by water R i& /K
875 BrKag; wKAY

container /kon'temna/ n. a box, bottle,
etc. in which sth can be stored or
transported % 2%

Alpine /'@l pain/ adj. existing in

or connected with high mountains,
especially the Alps in Central Europe
ey (RFEFEK) FARFHNL
a9

A

slope /sloup/ n. a surface or piece of
land that slopes (= is higher at one end
than the other) 4H3% ; 33

equipment /I'’kwipmont/ n. things that
are needed for a particular purpose or
activity 1% &; BHM

frantically /'freentikli/ adv. quickly
and with a lot of activity, but in a way
that is not very well organised & 7K /=
M, FIERELi

ensure /in'[ua/ v. to make sure that sth
happens or is definite #RiE; F24%; #4
R

upwind /aAp'wind/ adv. in the opposite
direction to the way in which the wind
is blowing 1% X ; AKX,

pond /pond/ n. a small area of still
water, especially one that is artificial
W, AT

spark /spa:k/ v. to produce small
flashes of fire or electricity § Kit; &
KE; FAEKTE

to cause sth to start or develop,
especially suddenly 3| & ; k&

blanket /'blaegkit/ n. a large cover,
often made of wool, used especially on
beds to keep people warm 8§ ; £
vent /vent/ n. an opening that allows
air, gas or liquid to pass out of or into a
room, building, container, etc. ( =4,
AR, BARGY) e, o, JRBIL
firefighter /'faro,farto/ n. a person
whose job is to put out fires 7¥ F7 FA 5
kit /kit/ n. a set of tools or equipment
that you use for a particular purpose 5%,
EIHE; RERE

flashlight /'flaelart/ n. a small electric
lamp that uses batteries and that you
can hold in your hand F & %

first-aid / f3:st'e1d/ n. simple medical

treatment that is given to sb before a

doctor comes or before the person can

be taken to a hospital & #

mask /ma:sk/ n. a covering for part or

all of the face, worn to hide or protect it
@i @mE

sanitation /,;s@n1'terfon/ n. the

equipment and systems that keep places

clean, especially by removing human



waste T4 % & T ALK A
damp /daemp/ adj. slightly wet, often
in a way that is unpleasant #7849 ; #%
BE; BAEH

towel /'taual/ n. a piece of cloth or
paper used for drying things, especially
yourbody £ ; F M ; #RA; 4
opener /'aupand/ n. a tool that is used
to open things 7 /& 69 T B

backup /'baekap/ n. extra help or
support that you can get if necessary 3%

¥, ¥

burn out ¥ ; &K

the Pacific Ocean /3o pa'sifik au[n/
KF#

the Caroline Islands /09 'karalain
‘atlondz/ ¥ MBS (B KFF)
the Philippines /8o 'f1l1,piinz/ JFEE
(AP HE] (EEEEHES)
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Listening and Viewing

Unit 1

suffering /'saforiy/ n. physical or
mental pain & ; FAE

A lifetime /'larftarm/ n. the length of
time that sb lives or that sth lasts — 4 ;
"y, HAEZE
best-selling /best 'selin/ adj.
extremely popular and selling in very
large numbers %44 &9

prove /pru:v/ v. to use facts, evidence,
etc. to show that sth is true iER] ; ESK

A wheelchair /'witlt fea/ n. a special
chair with wheels, used by people who
cannot walk because of illness, an
accident, etc. 34

A synthesizer /'sinO1saiza/ n. an
electronic machine for producing
different sounds &% & %, 5%
brief /briif/ adj. using few words ) 7&
8 R
potential /pa'tenfol/ n. the possibility
of sth happening or being developed or
used T AbE; A
software /'spftweda/ n. the programs,
etc. used to operate a computer 2k

contributor /kon'tribjuta/ n. someone
or something that helps to cause
something to happen 4k & Tt #k %

A chimpanzee /\t [impaen'zii/ n. a small
intelligent African ape Z 122

Stephen Hawking /'stizvan 'ho:kin/
W5 - Ea ([1942-2018] 22 %
. FHEFR. HFR. BAR.
WER, FA (AR Rz
FEFEHE) F)

ALS /'elles/ MLE 4 (A58 ) M &
FALIE

Jane Goodall /dzein 'gu:dal/ Z4&.- &
BR0A934F 430 -, AMFER)

Grace Hopper /grers 'hopor/ #&
2 - F38(1906-1992, i+ A2 R .
HFEXR)

Unit 2

global /'gloubal/ adj. covering or
affecting the whole world &3k #9; 4
i

A mindset /'maindset/ n. a set of
attitudes or fixed ideas that sb has and
that are often difficult to change M.4A
X BhEME
employ /im'plo1/ v. to give sb a job to
do for payment J& Jf|

Unit 3

non-profit / non 'profit/ adj. (of

an organisation) without the aim of
making a profit (L4 ) RAE A4 B
ayag; AEE Al

found /faund/ v. to start sth, such as an
organisation or an institution, especially
by providing money £)3&, 4|74 (41
LRMM, LIRETE)

aim /erm/ v. to try or plan to achieve
sth /1 Ri&F]; 71 53]

charitable /'t feeritobal/ adj. connected
with a charity or charities 7 -& H 4R 89 ;
BEFA

foundation /favn'derfon/ n. an
organisation that is established to
provide money for a particular purpose,
for example for scientific research or
charity A 44

motivation / mauti'verfon/ n. the
reason why sb does sth or behaves in a
particular way Zh#L

inspire /in'spara/ v. to give sb the idea
for sth, especially sth artistic or that
shows imagination & % & ; 7|A&IK



A necessity /na'sesit1/ n. a thing that you

must have and cannot manage without
LT EY, L F S

comforting /'kamfatiy/ adj. making
you feel calmer and less worried or
unhappy 4~ AL 8y

\ needy /'ni:d1/ adj. not having enough
money, food, clothes, etc. 2 & &4
FHeudy; WEH

Unit4

measure /'me3a/ n. an action that is
done in order to achieve a particular
aim $57&; 7 &

resident /'rezidont/ n. a person who
lives in a particular place or who has
their home there & &,; 1£ P

port /po:t/ n. a place where ships

load and unload goods or shelter from
storms #& 7 ; # KA

a town or city with a harbour, especially
one where ships load and unload goods
BORT ;ORI

strand /straend/ v. to make a person or
vehicle be left in an unfavorable place

and unable to move from the place 1%
iR & (CPED

cigarette / siga'ret/ n. a thin tube of
paper filled with tobacco, for smoking
AR AR B

ease /i1z/ v. to move, or to move sb/sth,
slowly and carefully (4 ) J 2%
A%

accelerator /ok'selorerta/ n. the pedal
in a car or other vehicle that you press
with your foot to control the speed of
the engine (A% 589 ) Mk E H
p:: A

sturdy /'st3:d1/ adj. strong and not
easily damaged %4 5289 ; B E &

pipe /paip/ n. a tube through which

o a2

liquids and gases can flow & F; &34
roughly /'rafli/ adv. not gently or
carefully #8353

shift /[1ft/ v. to move, or move sth,
from one position or place to another

A, M

Typhoon Mangkhut /tar'fuin
'‘mankot/ & Koh4r, A 2018 F K-F
F G REH 22 N 4 0 Bl Ak

g1
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} Grammar Terms

Unit 1

-ing/-ed forms -ing/-ed 7 X,
predicative &%

linking verb % 3}14]

Unit 2

subject clause &M 4]
predicative clause % &M 4]
subordinate clause M 4]
noun clause %34 M &)

Unit 3

-ing forms -ing 7 X,

infinitive R & X,

object of preposition /-7 &%

Unit 4

complex -ing forms 5 Z:#] -ing 7 X,
perfect -ing form -ing 7 X 89 7 X,
negative -ing form -ing % X 89 % T X
passive -ing form -ing 7 X #4943 X,
doer + doing form doer + doing 7 X,



} Glossary

A

Aboriginal / &ba'ridzmoal/ adj. i X A| I £ %6 2

accelerator /ok'selorerto/ n. (AZE%4)) Ak K E, W7 4
accident /'eksidont/ n. ( 3B ) F3k; F4hEi&; RNFL 1
advance /od'vains/ n. # 4, #E 1

aim /exm/ v. /1 K3KF|; J1 43 3

allergy /'aelodz1/ n. EHR W 1

Alpine /'®l,pamn/ adj. & #; (KLIEPER) FREZALE 4
annoyance /o'norons/ n. ®%; A4, K 3

arrange /o'remndz/ v. O¥ 2 ; H#7|; AE Q%H,; F& 4
ash /e[l n. & ; &R¥ 4

assign /o'sam/v. 58 (E4) 5 4%k, AE (4. £45%) 1
available /o'verlobal/ adj. 7T #4367 ; 7T M4F6y; TkE|6y 1
avalanche /'@volamt[/n. T ; L 4

backup /'bekap/ n. 38 ; &3 4

basement /'bersmont/ n. 36 FE; HE 4

battery /'baetor1/ n. ¥, 4

bend /bend/ n. ( LAREHE TR ) 35T, THE 3

best-selling /best 'seliy/ adj. W44 &9 1

bilingual /bar'limgwal/ adj. 2L A5 5 69 2

biodiversity / baroudar'vaisit/ n. £& 4 M ( KREZA LW EFANEFESTHIET
#) 1

biology /bar'olodz1/ n. £4% 1

blame /blemm/ n. (SFFRAEFH ) TiE; & /2

blanket /'bleepgkit/ n. 85 ; £8 4

bomb /bom/v. & XE; - F KR 1

breakthrough /'breikOrui/ n. & K & ; RAx 1

brief /brizf/ adj. B &8, 261

brilliant /'briljont/ adj. BEE ) ; A 4erhiBm 2

burst /barst/v. (f&) BE, (&) Ik 4

bury /'ber/v. ©® (AL, &. W5 ) BE @ 32H,; %5 4

C

cash /kaef/ n. W4 3
cell /sel/ n. 28 e, 2
charitable /'t [®er1tobol/ adj. #&-& A RE); A EFE 3

83 1



cheek /tfizk/ n. @ ; K 3

chemist /'kemist/ n. fLFFK 1

chimpanzee / t [impaen'zii/ n. Z121E 1

cigarette / siga'ret/ n. A8 ; HJB; HE 4

clarity /'Klerttt/ n. FWreg B2 ( RIEM) e 1

clerk /klazk/n. JE 5% ; BRR 3

coat /kout/ v. &5+ ik E— B oo BE 4

cognitive /'kognitiv/ adj. ket ; Bsatly; AIREY 2

collapse /ka'leeps/ v. ( KK ) B3R, IR 4

comforting /'kamfotiy/ adj. A~ A%/ 3

comprehension / komprt'henfon/n. @ (&3 %3] ¥4 ) ML (R)%) QEM;
ARIE AR ) 2

confused /kon'fjuizd/ adj. #iikty; #® &Ry 3

considerable /kon'sidorobol/ adj. #8% % (K K. TEF) &5 2

container /kon'tema/ n. &% 4

contributor /kon'tribjuto/ n. 48 & TTAKH 1

corresponding / kort'spondiny/ adj. 55489 ; AARLEG; ABKE) 2

countless /'kaontlos/ adj. T4t ; FRZM 1

couple /'kapol/ v. #£4%, %41

credit /'kredit/ n. %47 ; #R4F; AT 1

crucial /'’kruzfol/ adj. £ % F &8, ReEMEH 1

crystallography / kristo'logrof/ n. S5 1

cycle /'saikol/ v. 5 B AT & ; B B AT F3RAT 1

D

damp /demp/ adj. 3B ; HERH; BAEN 4

data /'derto/ n. 2%, FH 1

delighted /d1'lartid/ adj. & >%89; trbedd 3

despite /di'spait/ prep. B, A& 1

devoted /di'voutid/ adj. B & 8; &igdy; 282 &EH 1
disapproval / disa'pruivol/ n. R¥Em; BRIt 1

distracting /dr'strektiy/ adj. 1& 58, FHEG 2

disturbed /dr'st3:bd/ adj. AP REH]; SIRFEEEY; MIHE 3
doctorate /'doktorit/ n. #4545 1

donor /'douna/ n. TG # ; FRMGHLA 3

drive-through /'drarv Oru:/ n. Re&F ZBp T 43 B R 509 BAE ( RARATS ) 3
drugstore /'dragstor/ n. (FEAKkRFN ) H5 3

E

earn /3m/ v. mAF, HF 1

ease fizz/ v. (f&) D OEZMA ) 4

elevated /'elivertid/ adj. & %; H569; SHbmaeg 1
elsewhere / els'wea/ adv. £ ( R*&. %) A4 2
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emergency /I'maidzonst/ n. KX E4; BTE&HEN 4
empathic /fem'pa01k/ adj. 569 ; RIEH 3
empathise /'empo0aiz/ v. A B & ; FA i, FF 3
empathy /'empa01/ n. Rl &; FEIF 3

employ /im'plor/ v. & F 2

employee /im'plotit/ n. % & #; BL; BER 3
engine /'endzmn/ n. £shhL; 351% 3

enhanced /in'hainst/ adj. 3£ & #9; 383%4 2

ensure /in'[ua/ v. FRIE; F24%; FiR 4

equipment /t'’kwipmont/ n. % 4&; RBAt 4
evacuation /1,vaekjo'elfn/ n. B, #FH; #d 4
evidence /'evidons/ n. #&4%&; EBH; EHE 1

excess /'ekses/ adj. Iy ; B, TEH 3
explode /1k'sploud/ v. B ¥E; Mk ; MBE 4
expression /Ik'sprefon/ n. £ 1; AV & 3

eyelash /'atlaef/ n. B&; B2£ 3

F

facial /'ferfol/ adj. @3R3

fellow /'felov/ adj. FI &6, EF8y; F4kEg; BHFILE 1

female /'firme1l/ adj. %-HE89 1

fierce /fros/ adj. @ ( RARRAE ) 1230, T 58 @ (LA )
Xk e 3

filter Mfilto/v. ( AF ARG, KES) TEF, Rk 2

firefighter /'faro farto/ n. /BT IA R 4

first-aid / fa:st'erd/ n. 24 4

flame /fletm/ n. KX5; K& 4

flashlight /'fleeflart/ n. F4. 7 4

flow /flov/ n. & R#h v GRIR, &ARR® ) R, #ah 3

fog ifog/ n. % 3

found /faund/ v. 413, 47 (LALRAH, LIERMEFEL) 3

foundation /favn'derfon/ n. 24 3

frantically /'frentikll/ adv. %K EELH; Ficpilib 4

frost /frost/ n. 5 Q& % 3

furious /'fjuorios/ adj. Q#Z\Bg; JRZ\HG; BXHG QERY,; R4

furniture /'fainitfo/ n. (TH G ) KL 4

furthermore / f3:00'mo:/ adv. $t4h; mE; B# 3

G

gender /'dzendo/ n. 7] ( LfEAESFeILEZ R, MFEEZF) 1
glare /glea/ v. %& B Al 3

global /'gloubal/ adj. A3k & ; AR 2

gratitude /'graetitjuid/ n. Bz, Bt 3

EROE

IR
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greet /grizt/ v. @ (VAFEFFZ K ) x--e-- VBB @F (A ) ITRF (RFEHF ) ; R,
W3
gush /gaf/ v. (Meees-- B mrdh, AE, B4

H

handful /'hendfol/ n. —F2 (89 ) ; AFINALHKE 3
hardship /"ha:dfip/ n. X ; BE 1

head-on /hed 'pn/ adv. HiE¥; Edib 1

headset /'hedset/ n. ( XA H X LKA ) (kR 21EH, FH3
helix /"hitliks/ n. ¥4 (#) 1

highlight /'harlart/ n. 45 ( REAEF . REHAS) 8935 2
homeless /'hovmlos/ adj. K] 3

honk /hopk/ v. (f£AF %9\ ) &g 3

humble /'hambol/ v. 1% & 3| %44 3

[

iceberg /'aisbaig/ n. K (FEHBEHE RKREK) 1
imaging /'tmid3m/ n. A% 2

immense /'mens/ adj. WK% ; EXAE) 3

impact /'tmpaekt/ n. E XK#"®; 3ZKRAEH 2

impatient /im'perfont/ adj. RAERE); KA FSE) 3
inequality / mr'kwolitt/ n. ~F%; RFH; RF¥1
inspire /in'sparo/ v. BT 2 &; FIARIKA; BRAEHF 3
intense /i'tens/ adj. R K& ; 4558708 4

J

journal /'dzsinl/ n. ( 32 FHRATLEG ) R4k, FlH, &2

K
kit /kit/ n. RE LB ; mEEE 4

L

layer /'lera/ n. &; % E 4

lean /lim/v. W&, fa@ (LIBEZFRLRAIH) 3
leap /litp/ v. D%+ @%k; Bh3k; BhAR 4

leather /'leda/ n. B 3¥ 3

lifetime /'larftaim/ n. — % ; 4%, A2 &1
lump /lamp/ n. (GEFATETE ) 3k 4

magnetic /mag'netik/ adj. Bkt ; BEPER) 2
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make-believe /'me1k br lizv/ n. A ; B % 1
mask /ma:sk/ n. @E; @E 4

master /'maisto/ v. £, #Hi@ 1

mayor /mea/ n. ( Kik#g) WK, 44K 4
measure /'mezo/ n. ¥, Fik 4

mindset /'maindset/ n. MABEX,; BLMR & 2
misfortune /mis'fortfon/ n. Jiid; R¥E 3
moral /'moral/ adj. {E4&4) 3

motivation / moutr'verfon/ n. L 3

N

necessity /na'sesiti/ n. & FEHEY; LF 5 3

needy /'nirdl/ adj. #Z2 A F L F M, TEK 3

non-profit / non 'profit/ adj. (#LH]) RVAEF| A B 698, FFEH8 3

opener /'aupana/ n. FFEHI T E 4
outperform /avtpa'form/ v #8it; AL 2
owe /ov/ v. Q pLAe -+ BFHF OR (HF) 1

P

passion /'pefon/ n. B&% 1

pile /pail/ n. 3%; ¥; # 4

pipe /paip/ n. & F; &8 4

pit /pit/ n. FAx 1

plain /plem/ n. ¥ /& 1

plaster /'plaista/ n. &k 4

plateau /'pleetov/ n. & /& 1

pond /pond/ n. #IE; AT 4

port/poit/n. @7 ; BRAE @B IR T; 2EIRT 4
position /pa'zifon/ n. /= & 1

potential /pa'tenfol/ n. ¥ febE; Ffe bk 1

pour /poi/ v. #Ri5 ; wt & 4

promising /'promisiy/ adj. A ALy ; HATEM; A HEH 2
prompt /prompt/ v. 424%; F3 3

prove /pruiv/ v. iER]; JEE 1

publish /'pablif/v. £ % 1

puzzle /'pazol/ n. FEZ ik ; £ElE]; k1

R

raging /'rerd3iy/ adj. M E TR KA ; FHAE 4

87 1N



88

random /'rendom/ adj. ® ( A4 ) HAXFRRER, HAZTHE, RTEE QFILAE,
FMEH 3

raw /ro:/ adj. QLLIPEIR 6 BRI, B0 QA RIFN,; KA 4

reality /rr'aelit/ n. L% ; LFRIFI 2

resident /'rezidont/ n. & K,; /£ P 4

resonance /'rezonons/ n. 2% ; 3k 2

rip /rip/ v. ( RARIEZ M) sk, 2 4

roughly /'rafli/ adv. #1536 4

rumbling /'ramblig/ n. &m0 F & 4

S

sanitation / senr'terfon/ n. LA % &, TAXKEKEZR 4

scan /skaen/ n. 25 2

scientific / saron'tifik/ adj. #% (L) #; X THFH 1

seal /sizl/ v. %3 (&E) @3tk (fF3) 3

secure /st'kjua/ adj. OF E & ; REH; BE @Q2UH; AEL 4
seed /sitd/ n. #F; # 1

shatter /'[eetol v. (&) #r, (&) B 4

shift /f1ft/ v. #4%; #F3) 4

shopkeeper /'fpp kitpo/n. ((BHEIRNVHEN) EE 4

sidewalk /'sardwork/ n. ( B3R89 ) ALTi4 4

slideshow /slard' fou/ n. ( F3E PR F &9 ) %34T A48k 3

slip /slip/ v. AN, #HN ( AXERRMRAGLIE ) QFE; BHK 3
slope /sloup/ n. #H3%; 33k 4

sneeze /sniiz/ n. g ; R F 4

snowflake /'snovfleik/ n. Ti6; TH 3

software /'spftwea/ n. #AF 1

solid /'solid/ adj. ®% % &y; CEA; FEE QBAEA; Bk 4

soul /soul/n. @ ShE; RS; SR Q@ R38R 2

spark /spa:k/v. O F Kib; RKE; FABRKE @7 &; fkk 4

spill /spil/ v. @A S, %mE @ (&) Bwd, (&) Kb, (&) & 4
spit /spit/ v. O rER (FEATHEREAN) @ek, & (R, BHF) 3
spot /spot/ n. QFE; Fix QB L 4

strand /strend/ v. £ 5 G ; X 4

stretch /stret[/ v. 19 & 4

strike /stratk/ v. @12 % ; A @F1T; A 4

sturdy /'st3:d/ adj. & £ #); ZE ) 4

sub-zero / sab'ziorov/ adj. X TF & ; REVATFH 3

succession /sok'sefon/ n. O—i& % ; —Z3F|; ELEHA (XFH) QXH; £%3
sufferer /'saforo/ n. BwHE; TEH% 3

suffering /'saforin/ n. & ; e 1

supervisor /'sjuipovarze/ n. B EHA, #HFH; TEA3

supply /sa'plar/ n. ©@4hs, b Q2 ; HSE; #4& 3



sway /swer/ v. (4£) #4E, (&) #&3h 4
synthesizer /'sm01sa1za/ n. & A& MR35 1

T

target /'tagit/ n. B 4% 2

throat /Qrout/ n. "B ; &k 4

thunder /'0ando/ n. &; T F 4

towel /'tavol/ n. £ ; Fd; FA; 4K 4
trick /trik/ n. 51 #2450 (RiTle &) H9FEY 2
tricky /'triki/ adj. M/ 049; XMEITATEY 3

tumble /'tambol/ v. OF3F; IR @K%, #ATR; (&) 2B, (&) #4454

typhoon / tar'fuin/ n. € R 4

U

undying /an'dany/ adj. KIEH); KX, RA56 1

unfair /, an'fed/ adj. RNIER]; RAFE; FARFFI A

unfortunate /an'fortfonat/ adj. O RFEH); BlFEH) @A ALBE,; THH 1
universal / juini'vaisol/ adj. L&t ; A#RE; AK; E£RH 3
unnoticed /an'noutist/ adj. RAEAF G ; RZFEZH), AN 1
unsteady /an'stedl/ adj. #zh84; R4 4

upwind /ap'wind/ adv. 3£ R; TR 4

V

vent /vent/ n. ( 24, &k, &Rty ) o, #o, BIL4

versus /'v3isas/ prep. ( (R BAR KRB ik, #FEEF) oo AARF, e AA Lk 2
virus /'varoros/ n. J& 2 Rt HmE 1

W

warning /'womnig/ n. (AT AL A FT ISR B ) L, x4
waterproof /'wortopruif/ adj. Ri&ERKE; BrKeg, wKE 4
wheelchair /'witlt fea/ n. ¥4 1
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